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ABSTRACT /

The document reports on the second and final year of
a demonstratlon Adult Basic Education (ABE) project in Washing+on,
D.C., administered by the National Council of Negro Women. Operation
COPE: A Pamily Learning Center served the needs of educationally
disadvantaged, low-income young mothers who head households. The
learners!' expressed interests and needs determined the curriculunm
(typing, sewing, and arts and crafts) taught to equip the students
for employment. Reading and mathematics were incorporated into these
skill subjects; homemaking was gradually introduced into the sewing
classes. Individualized instruction was available in reading and
math. Family and citizenship education, field trips and audiovisual
aids, and utilization of service agencies were also program elements.
The project's second thrust was developing inservice training for ABE
professionals and paraprofessionals. Implementation of the program's
essential elements is described: recruitment, counseling, climate,
team approach, curriculum, community linkages, volunteers, staff
development, advisory committee, and research and evaluation.,
Included are sample instructional materials and participant data and
testimonials. Concluding the report are principles which underlay the
successful model, e.9., the low-income mothers see themselves as
self-directing, respond to respect, and can be helped to diagnose
their needs and to plan, conduct, and evaluate their own learning.
{Author/AJ) :
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« - INTRODUCT1ON

This is the final report for Phase II, the second and [inal year
of U. S, Department of Health, Education and Welfare -special grant
- number OEG-0-73-5226, in Washington, D.C. covering the fiscal period
from July 1, £§74, through June 30, 1975.

The establishment of the project was made possible by a grant
award of the United States Office of Education to the National Council
of Negro Women under the grant hutﬁority of Public Law 91-230, Title
I11, Section 309 (b): "Specigl Experimental and Demoustration Projects
in Adult Basic Education” of the Adult Education Act of 1966, as
amended. The grant was awarded ‘through theé Rureau of Adult, Vocational
and Technical Education of the U, S. Department of Health, Education
and Welfare as of July 1, 1973 in the amount of $120,000.

The National Council of Negro Women (NCNW) has had an historic
involvement in developinz leadership amount women at the community,
national and international levels. NCNW is a locus of information
for and about women. especially those in the Black community; stimulates
cooperation amoung women with diverse economic and social interests
and backgrounds; a catalyst of constructive militancy; and a linkage
of the talent and contributions of Black women.

NCKNW has demonstrated innovative approaches to meeting chronic
deprivation in areas such as housing, hunger, day care, consumer
. education and protection, career advancement, and problems of the

teenage mother. A firm commitwment to quality education has, been
embedded in some aspect of every program in each of these probliem
areas. With that experience behind it, NCNW embarked upon Operation
COPE. °

Operation COPE: A Family learning Center, is an experimental
demcnstrafion—prejee%.Jurhe grant was awarded to the National Council
of Negro Women's proposal to develop an Adult Basic Education model
of a family learning center that serves the needs of educationally
disadvantaged mothers. COPE's target population is low-income,
young {(under 35 years of age) mothers who are heads of households

’ but who have less than six years of schooling. -

.
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COPE proposcd to develop a model of a family learning center which
services a group of educationally disadvantaged, low income young mothcrs
under 36 years old who arc heads of houscholds and 2 model for developing
a voluntecr staff{ for ABE programs by:

A, Devecloping curricula which incorporated at Toast
three basic coping skills with ABE.

B. Doveloping a method of in-service training for
professional and para-professional in ABE programs.

C. Developing a model of human resource development
by using NCNW as a base for initial recruitment
and for training of ABE volunteer staff,

D. Developing a model of an advisory committee for
ABE programs.

The project aimed at intervening in the vicious circle of poverty,
functional illiteracy, and deprived family life by:

¢ involving each participant mother in an adult basic
education process*that would provide them with a
better ability to communicate and computate,

e helping the parents acquire elementary "coping mechanisms"
that would increasingly enable them to handle the pressures. J
of educational deprivation.,

e involving the enrollees in training that would prepare them
to be more effective .parents and citizens,

e offering para-professional staff members adequate opportunities
to establish a foundation for future career growth and upward
mobility. °

e involving:the parent’s in learning enterprises that would
broaden and enrich the scope of their family lifg.

e providing the participants with -the added support of a
network of National Council of Negro Women volunteers who
would bolster the Learning Center's operation,

e estahlishing opportunities for the enrollees to acquire
needed services through the project's linkages with other
community agencies and organizations,




~.
3-s PHASE I SUMMARY
. A .

During the first year, 1973-74, the project was initiated., Dr. A,
Jackson Whaley was employed as Project Director in August 1973, Staff
was employed, preliminary planning was engaged in, and cooperative link-
ages with other organizations established. o g ‘ T

Operation COPE was originally planned to work out of a Family
Learning Center .at the Council House of the National Council of Negro
Women at 1318 Vermont Avenue, N,W, An unfortunate fire in the house
made the implementation of this plan at the time impossible., COPE
then established cooperative linkages with on-going malti-service
agencies to host the project, Not only were satellite centers set up
in the community, but teaching teams were "attached” to three sites
requesting a program, but unable t¢ house the entire COPE project.

The centers serviced throughout.fhe vear were at the following:

S

e

R R ANUM$ERuOELCOEE_TRAiﬂEE&Eﬁmigz :

Christ Child Settlement House )
608 Massachusetts Avenue, NeE.veeeoeoedneosl?5

Maury Community School ]
13th & Constitution Avenue, N.E.ﬂ........,..SO

Community Uplift House’

’1536—6th Street’ N.‘v...OOO0.0.0......0000014

Narcotics Treatment Administration

717 - 50th Street, N.W......‘................16
YM-YWCA Center t

745 - 501?11 Street’ N.E.oooooo.0000000000000005
«~ .

These "satellites" strengthened the operation from several aspeéts:

- . : ©
proximity to the -clientele ) ’
recruitment could be done in communities by local volunteers
travel for trainees was cut or eliminated . -
strong linkages with on-going community programs were established




1. IMPLEMENTATION STAGE o

A, Recruitment |,

The Community Outreach Worker was hired in September to
canvass the area of Christ Child Settlement House and recruit partici-
pants for the beginning of operat1ons on October 1, 1973. Methods of

, recruitment at that time included 3,000 flyers d1str1buted in the neigh-

borhood and to area schools, organizations and local churches. Letters
were sent to area mlnlsters and businessmemn.
] C . .

A COPE Open House héld at the Chr1st Child Settlement House
on October 1, 1973 was planned to introduce the program to the people in~

the area, but it was not very successful. - All staff then engaged in
recruiting efforts. Three popular local radio stations announced the
. Project daily, ranging from 5 to.14 days. Taped announcements were made

on two television stations which ran from one to approximately ten days.

 Local talk show appearances were made by two of the COPE staff members on
" two different TV stations _on November 7th and November 19th. Articles

appeared in two leading Washington newspapers, and séveral papers with
:‘limited circulation.

4

Recruits reported they had responded to:

. COPE contacts -- 53, which included Day Care Centers,
PTA's, Operations Sisters United, Churches, Narcotic
Treatment Administration, Maury Commun1ty School, and
Community Uplift House.

e - Friends, Neighbors, Relatives (Word-of-mouth) -- 41
(included 27 who were unable to remember original
information sources).

e Radio annouhcements -- 40, Television announcements
and Talk Shows -~28; Newspapers —- 15.

) e Flyers -~ 3

This represents 225 of the 260 participants; -data regarding the other 35
are not available, . ‘ ’ ‘




B. Iustruction

The Operation COPE instructichal staff consisted of five
part-time para-professional tutors, one part-time nutritionist, the -
Family Skills Coordinator and the ABE Coordinator. In addition to
teaching typing, the Family Skills Coordinator was' responsible for the
coordination of the operations of the sewing, arts & crafts, and typing
sessions. The ABE Coordinator's duties included .the development of
materials in reading, and mathematics; the development of outlines to
integrate ABE into the family skills classes; and the training of tutors.
Sessions were held for tutors in lesson planning and record-keeping,

Ugon entering Operation COPE, the prospective enrollee
would complete the Participant Registration Form, Classes were scheduled
for two hoﬁrs, twice per week, There were both day and'evening sesseions
to accommodate working mothers. The following chaft outlines the amount
of instructional time spent by participants:

5. . r

NUMBER OF COPE TRAINEES AND HOURS OF INSTRUCTION

Number of .. Number of
Instruction Hours * COPE Trainees
17~ 10 hours ' - iéz‘ |
11 - 25 hour% . ) 37
26 - 50 hours 37
51 - 75 hours ﬁ_ 27
) ,*;6 - 100 hours . 21
101 - 125 hours ~~ -3
126 - 150 hours 7 -
151 - 175 hours. . 3
n.r. . o 3

TOTAL 260

N

Average =31 hours




In addition to regular classes, participapts engaged in
special events such as a Spring Bazaar and a trip to rlington
Industries in New York City. :

-

C. Retention
The attrition rate throughout the project fluctuated,
having its highest point between December 1973 and January 1974
Further:

22 . . . found employment. A .few of this number

. indicated that Operation COPE had contributed -°
to this.
- - . o
\ . 8 . . . moved on to other programs.
19 . . . indicated that they were unable to continue

participation in the project because of illness
in their respective families.

32 . . reported inability to attend because of "family

responsibilities."
48 . . ., found that the program did not meet or hold

their interests and withdrew voluntarily.

86 . . . approximately one of every three found the program
interesting, sustained part1c1ﬁation, and are
classified as having completed the Operation

" COPE program course.

-

In addition to the above, there were 45 with whom all contact was lost.

-

i

Operation COPE planned to handle 180 women. By the end
of the year COPE had touched 260. : ?

II. REFLECTION STAGE.

The experiences encountered during the first year of operation
(FY 1973-74) form the basis on which inferences can be made which will
enable COPE to further effectuate its program.
A, -Recruitment
e COPE accepted the recruits who responded to their offer
@nd found that COPE became shaped by the recruits. who
were older more affluent women than the project planned
to have. But ‘it-became necessary to repond to those who




were attracted by the sponsors which housed the operation,
Only 144 of the 260 participants were in the age group
sought - under 35, but these were over half of the partic-
ipants. Only 27 of the participants were in the undereducated
target population with six years or less of schooling. But
169 of the participants were parents, including 29 wvho were
surrogate parents.

o The traditional communication methods were more effective

"~ than the use of flyers and the Community Outreach Worker.

e About one of every three of the Operation COPE trainees
learned about the project through the mass media, The
second largest group--approximately one of every five-
learned about COPE through their contacts with other
community resources, including Day Care'Centers, Churches,

- and other NCNW activities, as well as those with COPE
"Host Agencies,”" i.e., an agency in which one of the COPE
programs was located. .

B, Instruction

e There must be clearly defined goals in each instructional

component, - -
4

e A project of this nature should be amenable to continuous
.participant evaluation, which contribute to the COPE
objectives, and provide insight into the strengths and
weaknesses of the project while there is time to put the
findings into meaningful use within the project itself.

e In order to make an impact on parficipants, part-time
tutors must have the support, guidance, and training
that can be supplied by full-time Master Teachers, This
is the most difficult level of adults to teach and it )
requires trained personnel, @

A
“

C, Retention

e Materials in these curricula which COPE found and used
fajled to be relevant to the personal interest of the
target group, thus leading to a decrease in retention,

\

D. Administration ) ,

e The purpose of integrating ABE with "coping skills" is
not a task to be accomplished without skills, under-
standing, theoretical knowledge and experience, This

suggests the requirément that the innovations, that




experimental approaches be devised, tested and applied

by trained professionals., The question has been raised

as to the deployment of staff within COPE; whether its
purposes could not have been accomp11shed more read11y

if the d1rect rcspon51b111ty for the desired 1nteg"at10n—~
ABE and "coping''~-had been carried by the professional
stalff, utilizing para-professional staff as trainees,
aides, and tutors. This need for training and experience
pertains not only to the teaching and bther direct services
but to the administration of the project as a whole.
Unless this is sound and competent, a project of this
nature would seem to have little chance of rca11z1ng

its potential,

If,¢his project is to be a research project to be replicated
emphasis must be on process-rather than results,

ITII, MODIFICATIONS

4
Throughout the first project year, many modifications were
initiated. There was a major turnover in staff and changes made in

the positigns. The Director became seriously ill and resigned in April
1974, ’ .

The experiences of COPE's initial year of operation dictated
major programmatic modifications were warranted for FY 74-75:

o The importance of experienced, trained staff

o The necessity for clear indentifications of target group

The assessment of participant progreé%

Eo ; =

The necessity of tapping resources from within the National
Council of Negro Women

The, establishment of tra1n1ng/br1efing conferences for- all
personnel

The necessity for systematized reporting procedures;
improvement of communications )

e Greater attention given to the selection of sites
A

In addition to these observations, staff is aware of modifications
needed in other arecas:

e Establishment of a built-in evaluation component

Necessity for more organization in the Project in terms of
management ’ -




-

e Necessity for Master Teacﬁers to spearhead the ABE component
e Greater utilization of linkages for supportive services
¢ Development of a work product

o Effective use of an Advisory Committee i : o
¢ Greater stepsﬁ?%ward the developﬁent of. a model which can
be dissemjinated

IV. INTERAGENCY LINKAGES

During 1973-74 year our primary linkage has been with the District
Division of Adult and Continuing Education, and the fulure should see
a furthering of that relationship, as well as w1th selected local
organizations..and agencies, ¢

COPE intends to retain and strengthen a11 of these linkages while
seeking other relat1onsh1ps that will bolster its program by sharing

information, referring clientele and otherwise .lending support. T

1
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PHASE II FOUNDATION

WHY COPE IS NEEDED -~ In the Nation

{

During the last two decades there has been a rapid growth in the
number of families in the Unlted States headed by women. Between 1960
and 1970 these families increased by about 1 million and between 1970 and
1973 they increased by another opne million.

- v :

Between 1955 and 1973 the number of families headed by women increased
56 percent, from 4.2 million in 1955 to 6.6 million in 1973. White women
in 1973 made up 71 percent of all female family heads while black women
COmprised 28 percent. Yet Negroes or blacks are only 11 percent of the
population. White families with female heads as a proportion of all white
families in 1973 was 10 percent, while Negro families with female heads
represented 35 percent of the Negro families. Also, of the 2.4 million
increase of all female-headed families since 1905 about one million, or
44 ﬁercent, were Negro families. - ’

Betwéen 1960 and 1973 the median.age of women who headed famifies
declineqkabout 5 years., The Negro female head is 9 years younger than
her white counterpart. ’ ¢

-
L 4

Nearly a third of the Negro'female heads of households had their
. education limited to elementary school, 8 years or less schooling in 19873,
but only 16 percent of these younger mothers (under 45 years of age) had
this limjited schooling. ) . -

The median income in 1969 for white families with female heads was
$5,636 and $3,414 for Negro families with female heads. *

Families headed by women have become a greater proportion of all low-
income families--23 percent in 1959, 43 percent in 1972 and 45 percent in
1973.  In 1973 families headed by Wwomen accounted- for 64 percent of the
. low-income black families and 37 percent of the low-income white families.
(In 1973 the poverty threshold was $4,540 for a nonfarm family of four; it
was $4,275 in 1972 and $2,973 in 1959), " In 1970 about 56 percent of all
poor black families were headed by women; by 1974 the proportion had grown
to 67 percent.

-~

In the .District of Columbia

B . “ M J\.
A look at ‘the black families in the District of Columbia shows:

, . 7 1
28.7% headed by women; these families contain

58% of the’ black poor, and . B

78% of the poor, black children )

’
§




Phase . Il Goals

A,

B.

®

A new df¥ector of Operation COPE, Edmonia ¥, Davidson, Ed.D., was
employed August 1, 1974. Meetings with an ad hoc Advisory Committee
chaired by the First Vice President of the National Council of Negro
Women, the project monitor and the staff who had been involved in the
operation during the past year made clear the need to: ’

Define the target population .

Find a location for'the Family Léarﬁing Center which would
serve as a laboratory for this Adult Basic Education project

Expand the system of coping education to enable the under-
educated mother to reenter the learning process with her
own initiative and to become an independent and continuous
learner. ’

Develop a staff of master teachers and para-professionals who:

e understand the popg}apion to be served and learn how to
relate t?zthem :

@ are able to structure a program and desigh a curriculum
based on the expressed needs of the learners

e emphasize their func¢tion of helping mothers learn to cope
better with their problems .

® learn to use team teaching and to use problem-solving as N
a method . ’ .

@ become familiar‘with the existing published curriculum

materials which might be useful and with the local ABE

programs in operation in the District of Columbia

-

e engage in contihuous evaluation of tpe program
® cooperate with'xhe community coordinator so that all partic-
ipants utilize needed community services

<
Expandwskteragency linkages concerned with services, employment ;
and business opportunity to serve.the total family unit

Develop an advisory committee whichﬁincludes COPE participants
as members ' ’ ‘
Develop a program for recruiting, training and placement'of
volunteers to work with the ABE. program. This would be the -
focus of work in the Council House, still greatly damaged by
fire, but after renovation to be known as the Bethune Family
Learning Center in honor of NCNW founder, Mary McLeod Bethune.



~ 5

H. To refine the COPE process through research and evaluation so
that it may be useful to other educators v

. K \ >
In addition, Operation COPE was to dévelop two models of a family )

learning center in 1974-75, one at Stanton Dwellings, a public hou51ng/
project in the Anacostia sect1on of southeast Washington, D. C, and p
Bethune Family Learning Center, at 1318 Vermont Avenue, N.VW., located ln

a chang1ng area in the inner-city where new high-rise apartments arvre dlS- .
placing low and middle-income residents. ‘/ ! I
_ Family Learning Center programs for low—lncome mothers who are heads

of households should aim to help these mothers understand the fam;jy as

an educative system, as a child's first instructor and her pervasrve gd&de,:
which involvas the education of children by parents, the educatlon £«
parents by children, the education of siblings by siblings, the edu ataon
of parents by parents, and the relationship of the family to the wzder
society. The family as educator takes account of the cont1nuou§;process
of change and development within the family both for adults and-+children,
The family as an opep system with a multitude of external 1nfluences helps
_mothers understand their need to understand the soc1ety for the1r own sake
as well as that of their children.

i Z

v

ind .
v
&

. Many of these disadvantaged mothers have had very limited exposure ‘to
participation in organlzatlons or experlences which help them undexstand B
the economy or the soc1ety Functional education in the present, age¢ re-
guires a new politics and a new pedagogy, both aiming at partlclpatlon
simplification and demystification. To understand tools, processes,,and
1nst1tut1ons requirgs extensive pract1ce in using tools, acting through .
institutions and being involved .in processes. Action richness requ;res

a re-formulated education which involves theory related to actloq su¢h as ;
learning to.plan by planning, learning, to be responsible by~ understanding/
the process and tak1ng on respon51b111ty Our coleex world mneeds ﬁ
. planned ,curriculum of demanding challenges and a wise pedagogy to guide
students through then. Education should be 1nt1mate1y related to act17h

" Educatién involveSminteraction betiveen a rson and the world. Educa—

tion should provide increased awareness and condgious behavioral change by

an individual actively engaged with an environment. The teacher can facili-
tate this interaction. Individuals learn by active pursuit of thelr interests
and purposes, by meeting the challenges an environment poses for th m.
Interests, purposes, and challenges are met according to the learner s per—
ception of them. Teachers of .adults understand that a curr1cu1ﬁm divorced
from gaction.is 1neffect1ve education. The family is an arena in‘which the
range of human experience_can take place. So can a variety of educational
encounters ranging from conscious systematic 1nstructlon to repetitive,
moment to moment 1nflpcnces as the margins of awareness increaseé.

R )
- /

» /
7
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Essential Program Elements

. ‘In order to achieve its stated Phase II goals and overall goals, the
. COPE program must include the following: . .

-

+

1) Recruitment -- At Stanton Dwellings this was done in cooperation

i ' with the voluntary community organization structure--to respect

-and strengthen it. Mrs. Mary Burner, as an official of the

Community Board, distributed leaflets in the mailboxes ¢f, residents

and talked with many individuals and small groups to encourage

residents- to join. Mrs. Betty Caesar, administrator, talked with
hanx prospective participants and encouraged'them to jeoin. After
the program began additional recruitment was done by the COPE staff
making home, visitations.

. -

Recruitment for the Bethune Family Learning Center involved utili-

B zing'community organizations, radio, television and the press as

. well as door-to-door canvassing in the Model Cities area in which

’ Bethune is located, the Shaw area.

2) Counseling’ -~ Staff members interviewed enrollees, tested them,
recorded their choice of areas of study,-class time, and helped
make a schedule of classes. Emphasis was placed on helping the
enrollee achieve her goals. ’

’ )

None of the staff were professional counsellors but master teachers
* had had at least one graduat e in counselling. All staff
received in-service training{in coulnselling.

. 3
3) Climate -- Although fhe at étanton Dwellings were so small
that no more than ten women could be accommodated in one room at
one time, this disadvantage was used to encourage informality and
a spirit of mutual helpfulness, &Each participant was encouraged
to be invoived in planning and evaluation of her program. The
spirit of competition from past school activities yas gradually
replaced by a spirit of cooperation. ’

COPE classes were from 9:30 A.M. to 3:00 P.M., Monday through

Thursday. Lunch was from 12:00 to 12:30. Skills classes met N
either mornings or afternoons and had laboratory work in the
alternate period. The Reading and Math Clinic was open from

9:30 to 3:00 each day for individualized instruction. A mother

qould adjust her attendance to meet her family or work schedule .

needs. . !

N 0
&

4) Team Approach —~- Encourages a‘coordinatedﬁppproach in meeting the
mothers' needs. A master teacher and a para-professional worked
together to develop 1ei§on plans in the skills subjects and eval-

, uation of the competence of learners. Participants, master

teachers, and para-professionals engaged in planning, selecting

_ goals and materials so that each may know what the other expects.

A Participants were encouraged to go at their owh rate of speed in

'1eafn1ng but ‘they did ledrn much from each other,




goals of the mothers / The problems of these mothers were to
be identified as the mothers perceived of them and curxlcula and
strategies developed/ for deallng with them.

L Reading and comput tional—skills will be taught through Jjob skills,
consumer and parent education and other subject areas which help the
mother cope with“her present environment and expand her choices.

A wide variety curriculum materials for grades 0 through 8+ will
be available for the use of teachers. A Reading and Math Clinic
will offer 1nd'v1duallzed 1nstruct10n most of the equipment is
self-instructi nal.

6) Referral -~ The COPE staff educates, counsels, and refers interested
mothers to other available community services including job training |,

.a agencies, to GED programs. COPE establishes relations ~

with community_organizations and agencies which help meet the need

of these kllds of mothers for health services, food stamps, welfare

checks, the police, and others.

>

7) Community Linkages —- A portion of COPE success can be achieved
through the cooperation and support of many people and agencies.
, © This will enable COPE to become a focal point in the community for
. adult basic education. Cooperation with the District of Columbia
Public Schools Adult Education Program, the Association for Super-
vision and Curriculum Development of the National Education Asso-
ciation, the Washington Council of Churches, the Department of
Human Resources, and the Department.of Research and Evaluation, D.C.
Public Schools as r%presented on the COPE Advisory Committee, the
. National Capitol Housing Authority, and a staff of volunteers from
the District of Columbia representatives of National Affiliates of
the National Qduneil of Negro Women, will continue to make functional

.a high degree of community relations.
q\ L]

A

8) Staff Development -- The purpose of staff development is to produce
more effective instructional strategies, curriculum material, and
human relationshlp techniques for teaching and counselling these
mothers who are heads of households in a stimulating learning en-

vironment and to train competent para-proie551onal adult educators.
v . . e

- 9 Research and ‘Evaluation -- Is based on a continuous assessment by

teachers para-professionals and mothers with the teachers §grv1ng

more as gu1des to the learners in sequen01ng skills and related

teaching materials and techniques used for successful learning

outcomes. = The curriculum is to be continuously evaluated and

. adapted by the staf¥ and a final evaluatidn is to be performed by .
an outside evaluation, team from Research and Action.

4
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+  Registration for classes was undertaken the first week in October
1974 and the COPE facility was opened'October 15, 1974.

. A total of 110 mothers enrolled in the Operation COPE project inp its
sécond year, Of this number, 84 mothers enrolled at COPE's Stanton
Dwellings Family Learning Center and 26 enrolled in the Bethune Family
Learning Center. Twenty-eight of these enrollces were not considered as
participants in the program because they attended classes less than four
times. .

L

There were 82 enrollees who actively participated in the COPE project;
64 were partlc1pants at Stanton Dwellings Family Learning Center and 18
were participants in the Bethune Family Learning Center. .

-

-t
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PHASE I1 IMPLEMENTATION i T

Two family 1eafning centers were to be developed, one at Stanton
Dwellings in a public housing project and one at Council House, 1318
Vermont Avenue, N.W, The Redevelopment Land Agency was.in the process
of restoring Council House and promised occupancy of the building on
May 15, 1975: When it was clear that this was impossible, COPE rented -
Selden-Thomas House, 2011 - 13th Street, N.W, from May 15 to June 20, 1975
to conduct its program in a nea;%y location. Finally, classes were '
conducted at the Bethune Family Learning Center from June 23 through
June 30,'1975. COPE operated in spite of the hapdicaps, of the small
size of classrooms at Stanton Dwellings and the uncertainties surrounding
Council House, which made necessary the holding of programs for the ’
training of volunteers to be held in locations furnished hy the D. C.
Public School Adult Eddcatior Program, and at Selden-Thomas House before

Bethune was ready for occupdncy . These adjustments demanded a high
' degree of flexibility in the programand a high degree of cooperation
which ultimately‘benefited both programs. L -
% | . BACKGROUND ‘ %?W% -
fStanton Dwellings has 881 public housing units; 80 percent Qf these .
.units are occupied by households with female heads. Establishméntﬁof‘g

cooperative relationship with the administration of Stanton Dwellings and
the National Capitol Housing.Authority was made by COPE in mid-August 1974.°
Preliminary recruitment for the COPE program was inifiated in August 1974
at Stanton Dwellings to determine the feasibility of finding the target
population characteristics. A leaflet about COPE was put in.the mailbox
in each of the 881 units = ° w s From returns of the leaflet it
was determined that the educational achievement level of less than six
years was un-realistic for this population. Consequently, the educational
level for participation was changed to less than 8 years as measured by a
standardized achievement test in reading and arithmetic. -
COPE arranged with Mrs. Betty Caesar, Administrator of Stanton Dwellings,
to utilize five rooms rent free in a building which contained three adjacent
- housing units. ‘The building had been released by the National Capitol
Housing Authority to become the Youth and Community Center at 1854-56--58
Alabama Avenue, S.E. under the direction of Mrs. Mary Burner, a resident of
the project. The units were separate on the first floor but two doors had
been cut on the second floor to permit the use of the three housing units
-as one building. Two. first floor rooms housed the director's office and a
mddificd day care program called the Tiny Tot Learning Center. It could not
qualify as a day care center for the space was too small, no food was served,
and it was directed by a volunteer because no money was available for
employed staff. A youth program operated after school under the direction
of Mrs. Burner. 1In one of the first floor rooms, COPE put a kiln for firing
the products of the Arts & Crafts class. This building was used as a multi-~
purpose facility. )
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ESSENTIAL PROGRAM ELEMENTS :

RECRUITMENT , } ,

/4

- —~—

Clearly COPE was committed to the development of a program which had
as its objective théfgfbwth and development of low-income mothers who are
heads of households utilizing the process of problem solving.

1) The initial flyer invited mothers-"to try to solvé your problems
by helping design a program to meet your needs." "+ This was
an important approach with low~income mothers who are often viewed as
dependent because many are on welfare, but they tend to see themselves
as responsible, self—dfrec%ing independent persohalities who have the
ability to run their own lives as do other responsible adults. In this
program a climate of mutual respect was fostered and the learning situation
was friendly and informal. ’ l ’ ) i

vs
.
-

‘Mothers wefé‘helped to diagnose their own needs for learning and
to be involved in planning and conducting their own learning. In the .
initial flyer;‘prospecffve participants were asked to give some background
informgtion about themselves as well as topics which interested them.
2) .In a meeting with the mothers they were asked to choose areas of
interest as well as the time for scheduling classes. . ~ e

s b
Wik

[y

.

3) Mothers aécégted in tle program were invited to register by answer-
ing the Student Information Survey Form. * Many additional
questions were asked which served as the basis of a case study. Mothers
were told they were asked these quesbions by. their teachers in order-to bhe

~better prepared to teach them, and that they could ask their teachers these

same questions as well as any other questions which they thought might help

them better understand their teachers. ] -
3 * .

~.b

This third step of the registration of the mothers also involved
th&é mother in taking the Individual Reading Placement Inventory, Form B by
Edwin H. Smith-and Weldon G, Bradmueller, published by Follett Educational
Corporation and the Math Placement Inventory by Joseph B, Carter, Raleigh,
North Carolirz and the assignment to the class schedule of their choige.

The school .day. was organized in accordance with the expressed
. wishes of the mothers: » . :

a) That classes should begin-at 9:30A.M, in order to give
the mothers the opportunity to get their children off to
school and to straighten aip the house” before they were - &

expected at échool, They wanted s?hool to close at 3:00P,M,

o
<

7
2
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so they could be at home when their.children returned from
school.. They wanted one day a week free,.Fridays. Teachers
remained at school from 3:00 to 4:30 P.M. for conferences with
students, making ‘lesson plans, marking papers, or making home
visitations for retention or recruitment. Fridays were spent
by teachers in reporting results of the week's work and in
staff development. )

b) The areas of interest of the mothers under 36 years of age
showed that the largest number, 26, were interested in typing
and the second largest number, 20, were interested in sewing.
Eleven were interested in Reading and® 1l in Arithmetic; and 11
were also interested in Home Interior Decoration. Nine. were
interested in Consumer Education, 8 in How to Help My Child
with Homework, and 7 in Job Training. The choices indicated
appears on the following page.

Arts & Crafts and Home Interior Decorations were combined to
make a class of 14, Nutrition, Family Health and Consumer Educa-
tion were combined to make a class. of 15, Classes in Parent
and Child Education and in Government and Community Resources
were organized but after several weeks they were too small to
continue independently. °*

Participants wanted a variety of information but after several
weeks of operation it became clear that Sewing and Arts &
Crafts were their major interests. In the Sewing ‘classes

y . enrollees began discusding consumer problems and health problems
and not attending the Consumer Educatlon class, Consequently
it was decided to keep-the mothers ih Sewing classes and to "feed
Consumer Education, Parent and Child Education and Government

and Community ﬁesources into the Sewing classes, Team teaching
was used to integrate these areas and the method used was problem
solving. R .

4) The applicents who met target population requirements were inter-
viewed and accepted. There were 48 applicants who enrolled in the first
three months of the program, Of these, seven never attended; they had
" problems such as a sick child, children under, two years of age and no baby-
sitter, etc. There were five who attended classes only:from one to three
times; of these, two secured jobs, one dropped because of an attempted bur-
‘glary of her house, one because of mo child care for children under three
years old, one because oi‘lagk of funds to buy materials for the Arts &
Crafts class.. During the period October 15 to December’ 31, 1974, 36 mo&hers
, attended regularly, but nine mothers dropped out; “one because her house was
burglarized, one secured a job, one Joined the OIC program one wanted better
typewriters, one said the classr00ms were too small, and three had problems

with their children,
. i _
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< CHOICES INDICATED IN AREAS OF INTEREST BY
STANTON DWELLINGS APPLICANTS

% ¢

35 Years of Age and Under, Septembef 11, 1974

Areas of Interest No. of Choices

-

Consumer Eagcation 9
Nutrition ©o- 2
Sewing . gO
Reading 11
Arithmetic 11

Arts & Crafts 3 ,
. Home Interior Decoration 11
. «Family Health 4
Community Resources 2
" Little Folks Have Problems Too 2

Typing ‘ 26 .
Cooking 3
Community & Government 3

How to Help My Child 8 '
, Planned Parenthood 1
. Job Training ) 7 -

Other 2

TOTAL: 125

NOTE: Applicants checked off more than one-area
of interest. (39 apglicants)




COPE PARTICIPANTS

Sixty-four mothers enrolled in COPE and became participants in the
Stanton Dwellings Family Learning Center; 52 were under 36 years of age
“and 12 were over 36. There were 18 mothers under 25 years of age, 32°
were between 25 and 34 years old, 10 were between 35 and 44 years old
and 4 were 45 years old or older. Over 81 percent were within the target
population. These 64 mothers had a total of 198 children; 62 children
were under 6 years old, comprising a pre-school population. Of the
largest number of children, 80 were of elementary school age, between
6 and 12 years of.age. There were 38 teenagers between 13 and 18 yea’Ts
old and 18 chlldren over 18 years old.

There were 43 mothers with 1 to 3 children; in these small families
were 89 children. Sixteen mothers had larger families, with 4 or 5
children; 69 children were in thesg, large families. But 5 mothers had
6 or more children, comprising the largest families with a total of
40 children. These 21 large families of 4 or more children requiréd
special attention as did the 15 families with children under 3 years
of age. Eighty-six percent, of the mothers were heads of households;

33 were single, 16 were separatéd, 9 were msrried, 5 were divorced and
1 was widowed. .. . .

The highest school grade completed by these mothers showed 6 had
achieved only the 7th grade or below, 5 had completed the 8th grade,

.  and 9 had completed the 9th grade. Thus 19 mothers had their schooling
limited to.the junior high school or less. Another 24 of the mothers
had attended senior high sg¢hool but had not graduated; 20 had graduated
but did not enter college. One had attended college.

Méthematics was the weakest subject for these motheis; 18 had their
'skills limited to the primary grades 1-3; 24 performed at the 4th grade
level and 20 at the.5th grade level. None achieved scores above the

. £ifth grade. L

Their reading achievement was much higher: Although 9 mothers
achieved only primary grade (1-3) levels in reading, 10 achieved 4th
grade, 10 achieved 5th grade and 7 gchieved a sixth grade level in
reading. The highest reading scores were at the 7th grade level with
27 mothers achieving this. .

Seventeen of the 18 mothers who participated in the Be thune Family
Learning Center were under 36 years old. These mothers had 56 children,
“21 pre-school children under 6 years old, 21 between 6 and 12 years
old in the elementary school age, 12 between 13 and 18 years old and
2 over 18 years old. " ’ ‘

TS
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There were 11 Bethune mothers with small families of 1 to 3 cdhildren,
4 mothers with 4 or 5 children and 3 mothers with 6 or more children. - Of
the 18 mothers 16 were heads of households. §ix were single, 8 were °
separated, 1 was divorced 1 was widowed and 2 were married.

The highest school grade completed showed 3 with 8th grade and 1
with 9th grade completion. Seven had completed the eleventh grade and
7 had graduated from high. school.

Placement tests in reading showed one mother at the 2nd grade level,
one at the 4th grade and 2 at the fifth grade level; 12 were at the 7th
grade level. In math 2 were at the 2nd grade, one at the 3rd grade, five
at the 4th grade and 7 at the 5th grade level. One achieved the 6th grade
level; none achieved a higher level.

COPE's target population was mothers who are heads of Households,
less than 36 years of age, low-income and with school achievement less
than 8 years as measured by standarized tests in reading and mathematics.

All of the mothers were low~income, 80,5 percent were on welfare;
80,4 percent were less than 35 years old, 84.1 percent were .under 36
years old, 86.6 percent were heads of households, 28 percent had achieved
only elementary school and some junior high school grades, 72 percent
had attended high school or graduated but test scores showed all achieved
less than 8th grade in readihg and mathematics. This was the target
population. Over 80.0 percent of the participants met the target popu-
lation criteria as stated in the proposal in regard to income, age,
heads of households and achievement in yeading and mathemstics.

£
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COPE TARGET POPULATION

&

7

NON-HEADS O
HOYSENOLDS

36-Years 01d

and ‘Over .
(15.9%) OF PARTICIPANTS HEADS ‘OF (13.4%)
HOUSEHOLDS
, . 86.6
Under ‘36 ( %)« )
Years 01d
(84.1%)
it
. Non—:
Welfare
(19.5%) -
_ Highest Math
* Welfare -’ : Level --
(80.5%) ¥ Highest .Sixth Grade
R Reading (100%)
- h Level -~ )
;Sevénth_Grade
. (100%)
N 4
COPE TARGET POPULATION:
. Heads of Households .
; Age -~ Under 36 years old " .
N - Low Income ) - . e
Instructional Levels ﬁnder Eighth Grade -
« .
. » 20
# v
. .
e “y t :
20 . _




f = ?ERCEN'PAGE OF COPE PARTICIPANTS WHO WERE IN TARGET POPULATION
» ° Number Percentage
s - Total Participants,Under 36 years old: 69 84.1 v
BN Stanton Participants 52 81.3 :
T Bethune Participants L0 : 17 . 94,4
Total ﬁo. Heads of Househ%&és: ’ ) 71 86.6
Stanton Participants ' > 55 - 85,9
Bethune Participants - 16 88,9 .
- Total Participants on Public Assistance: 66 80,5
Stanton Participants (7 were later ‘
removed from welfare rolis) 56 . 87.5
Bethune Participants - 10- . 55,6 - ’ -
Al
- . READING INSTRUCTIONAL LEVELS:
~ Total Participants Reading Instructional C
. Ievels Eight Grade and Below ] 82 100,0
. . Stanton: Participants . 64 100,0
Bethune Participants . 18 100.0 _
. - v T
s — } k: ‘
)
MATH INSTRUCTIONAL LEVELS:
Total Participants Math Instructional . . '
levels Eight grade and Below 82 "100.0 : \
Stanton Participants Co 64 100,0 L.
Bethune Participants . . 18 100.0 "
0 * v
» R B ~
- - ) K4
R .
- : d -
& * 21, [} !
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COUNSELING _ N

AR

The role of counselor was played by cach member of the stafi who
worked at getting the mothers to engage in decision~making as to how they
wanted to go about learning the knowledge and sk1lls which they had
identified.

~
“«

Each enrollee was chosen by a staff member to be the subject of a
case study in which all the information accumulated in the enrollment
process served as the beginning material. Although one staff person
made the case study, information about the enrollee was sought® from other
teachers about the behavior of the mother in other classes, her achieve-
ment, her relation with other mothers and her family relationships.  An
“effort was made to see each enrollee as a whole person and to stimulate
her to achieve goals of her own selection. Case studles were added to
at the end of the school day and on Friday mornimgs wien staff met. The
question of how we shall grow should be answered in terms of interaction
between the person and the world, not primarily in”terms of subjects to
be learned. Education is viewed as increased awareness and conscious
behavioral change by an individual actively engaged in an -environment.
Adults learn by active pursuit of their interests and purposes, by meeting
the challenges the environment poses for ‘them. Interests, -purposes, and
challenges are met according to the learner's perception of them.” In
this kind of situation the teacher's major function ‘is that of a gu1de.

An eXamination of the Student Information Survey showéd that 53 of
the 64 mothers enrolled in the Stanton Dwellings program had Job—relaxed

ob3ect1ve$ The vast majority, 82.8 percent, expressed Job—related objec-
tives.. In addition elght wanted to learn new skills 'for personal
venefii,” two wanted to "keep my mind occupied,” and one wanted "o improve
reading." (See chart on Job Related ObJectlves ‘of mothers on ‘next page. )

Since most of the enrollees were interested in jobs, each subject was

- taught from the point of view of its function in relation to a job. The
&

reading and math taught in the Typing classes@related to getting a job as
a typist or functioning as a typist. Enrollees played the role of a
worker in her occupational choice. Even in classes in Parent and Child
Education some emphasis was placed on employment in a program involving
work with childreén, such as in a day care center or serving as a community

" worker in relat1on to a school. : . . 4 ‘o

This population of mothers dlsllked taking tests but staff members
taught each mother to look at her test paper to make the needed corrections
and to .understand the basic questions. Enrollees overcame their resistance
to teacher-made tests but they never oveircame their hostility to standard*“
ized tests. T Al tests administered are scored with the mother upon com—
pletion, and interpreted in terms ‘of learning needs.’

22
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R S JOB RELATED OBJECTIVES OF PARTICIPANTS IN COPE'S
P : STANTON DWELLINGS PROGRAM

. e Rathwilude® st . ' N

el / -
A ' . . , I NUMBER_COPE'
: . OBJECTIVES . - PARTICIPANTS
L ~ o find a good job _ ‘ -2
s .aTo upgrade job skills - . . ’ 7
¥- LR > »
" To better self or family situation by acquiring skills

. ‘which increase employability - . oz ., 10
1 ~,fj L *

To learn job skills whicn lead to employment . 18
; » To be trained in job skills for possible placement - ) <.
B through the COPE- projecy® ) ‘ "

To learn more in‘order to get a job 2

. .
B 3 »

To. upgrade job skills by improv1ng reading and math
ability

’

. AP 2
S . To prepare for Specialized job training which requines ‘
good reading and math ability ) : 2 -
- - . - Y . cn
To learn new skills for self employment ' 1
" TOTAL: . . 53 -
PERCENTAGE: 82.8-
3 . . A .
A ) . NON—JOB RELATED OBJECTIVES OF PARTICIPANTS IN COPE*'S ".
7 : ) : .. ~ STANTON DWELLINGS PROGRAM
- : " ' NUMBER COPE
OBJECTIVES . . PARTICIPANTS
To’get into a program to keep mind otcupied . 2
To learn new skills for personal benefit ' 8%
- To improme reading and math abilities : : 1
: ' TOTAL: I & R
. . - - PERCENTAGE: 17.2

*One of these participants was employed in a full time position.

o




A list Of tests.used in the COPE program follows:

1) Individual Reading Plaéemeqt Inventorz‘
By Edwin H. Smith and Weldon Bradmueller

Published by Follett Educat10na1 Corporation
Ch1cago, Illinois

3
L]

Math Placement Inventbry ,‘ .
By Joseph B, Carter =—w—. = =
‘Raleigh, Noxrth Caroliﬁa .

Fundamental Achlevement Series
By George K, Bennett and Jerome E. Doppelt
Psycholog1cal Corporatﬁ n
New York, New York I

. Tests of Adult Basic Edycation® .
CTB, McGraw-Hill, Del Monte Research Park
Monterey, California’ .

ABLE Adult Basic Learning Ex;mlnation
By B. Karlsen, R. Madden, E. Gardner
Harcourt, Brace and World, Inc. , °*
New York, New York )

ﬁ

Enrollees in the COPE program took the Individual Reading Placement

. Inventery by Edwin H. .Smith and W. Brad teller, publishéd by Follett and
the Math Placement Inventory ‘by Joseph B. Carter: , These tésts were very
usefal in helping teachers understand the levels to begin work with gach
student..  The- Placement %evel was usually much, lower than the highest
school grade completed by the mother, and served as the basis, for prepar-
ing reading and math materials. for skills classes. An essential step for
this population is to use reading and mathematics in the solutién to
problems-of everyday living and in problems related to work. This had

not been done in the educational programs in which the mothers part1c1pated'
prior to their entry into COPE. .. <

'
« z

In the Reading Clinic various individualized materials were used
including the SRA kits. The Fundamental Achievement Series by George K.
Bennett and Jermoe E. Doppelt was very useful in helping” students under-
stand tests which involve real life problems such as ordering food in a
restaurant and locating resldentg of apartment houses. But the majority
had been so turned off by standardized tests that they refused to ‘take
them for tRke necessary periods of time. Part of the TABE test and of the
ABLE were administered to students in small groups. Tt was clear that
these tests were less appealing to the learners, the questions are more
abstract. These mothers doubted the value of the regular school program
for themselves for they had not been able to put their knowledge to use.
Some mothers were graduates of high schools, but their ability to use theéir
knowledge in the solution of problems was®very limited, elementary. - They
expresseﬁ joy in learning when they could put their new knowledge to use,

~ v
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. Mothers were evaluated on their performance “in other ways than oh
tests, such as in the he making.of garments, in the makxng of ¢andles, ..’
ceramics, tie dyeing, block-printing, batiking, dealing with children,
partic1pht1on in the community, cooperation with the schodls and in the
use of community resources, and in passing. the Civil Service examination

as a typlst

* Although COPE mothers said they wanted to get jobs, they became very
fearful in 1974-75 when unemployment increased rapidly. They want a
permanent job such as a government job. They want the’ Jjob not only to
be permancnt but one which pays enough for them to afford 2 or 3 bedroom
housing such as they now occupy at low costi, in the private housing market.
Those who are on welfare want a job but they want assurance of their imme-
diate return to the welfare roll if the job is terminated. = Their objec-
tives are clear: they want a permanent Jbb to move out of public housing
*and to get off welfare. . ‘ L

v
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e ) The atmosphere at COPE is bright and, cheerful and ‘lets the mother M
: know she is welcome. ‘Every staff member is friendly, and knows each -

8 mother by name. Re1at1onsh1ps are relaxed and informal but enough

'~ formality is retained to keep class activities stlmulatlng The class-

rooms have tables at adult he1ghts with materials to be used as type-

writers,. on tables at adult heights and chairs for adults. Books can

be borrowed by a mother if she writes her name on the list and indicates

the name of the book she is taklng.' Some materials are kept in the

classroom, such as SRA kits, and are not permitted to leave the cemter.

" ; - The program*ls flexible so that “a mother who finds she cannot attend
-a class in sew1ng one mornlﬁg may join some class members in their after-
noon laboratory period of can join the class +in seW1ng the next day.

This flexibility, Jolned with the staff effort to meet the needs of
mothers when they arlse, contributes to a feeling of helpfulness in ‘a
. - . place to learn. There is an atmosphere of permissiveness born out of
) necessity. Since the Tiny Tot Learning Center can not accommodate all
of the children of COPE.mothers, some of the children come in class with
N their mothers whén no other arrangement ebout child care is possible.

- . ~ M
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TEAM-~APPROACH

A team is composed of & master teacher, a para-professional and ¥
sometimes a volunteer. The staff member who is making a case study of -
the mother presents the background, interests, objectives and test’
results to the team for discussion and recommendation before an individ-

. ‘ -bugliZéd instructional program is made. The. staff member makes a cumu-

: -  lative folder for use by the instructional team and another for.-the |

central file. A copy of the case study is” placed in the central file

and is added to regularly. The team uses a conseling helping relation-
ship approach toward achieving the following goals, Teams met daily

in preparing-for and conducting instructionals activities but all teams

met once a week, on Friday mornings, to:

e provide feedback about tests, about what the mother had
learned, and about what had been learned about the mothér

and her family during ihe week. R
S o to digcuss learning ueeds and instructional strategies for
’ the individual learner. .
e A -~ . _— z

o .

° tq\exchahge information about materials and methods with
- other teams. ) ’ - ,

. e to identify absentees and f£ollow-ups for retention

e to discuss new recruitment - . : . .
s

™ A1l members of a team are familiar with the goals of each mother -
. in a class, and plan towardkhelping the mother achieve her goal. Team N
S members #iso help the mothers set new goals - both long-range and . ) -
immediate. Teams work to ‘improve not only the education of the mother
but also to develop her personal and sotial consciousness. The team
.approach in which staff members work with each other in order to work
with each mother is amajor reason for the success of Phase II of COPE.
. Ay
COPE's teaching staff was comprised of a master teacher for typing

. who worked with a professional teagher of sewing; a master ‘teacher

in charge 6f the Reading .and Math Clinic who worked with the para-
professional teacher of Arts & Crafts, and a community coordinator who
: taught classes in Parent and Child and in Government and Community

T . Resources. ‘

I3

-
L}

e Administrative responsibilitj rotated each week until each staff -
member was fully aware of the process. Then the responsib}lity became
that .of the Community Coordinator. Later when a master te#bhér in
Arts. & Crafts was added, the master teacher in the.Reading and Math -
.Clinic became the administrator. The Community Coordinator had to

be free for that task half of her time. ‘ .

.
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- : | THE CURRICULWM . E

z
s

. The curriculum developed was based on the expressed heeds of the
. mothers and the1r situations as well as on the roles which. they must play. .
In their families they must perform the role of mother and father, of
. teacher of children as well a8 learner from their children, as provider
for the family, as cook, housekeeper, finance.officer and many other
roles 2: well as the wage-earnér role to which many of the mothers aspire,
Mother as rble—model for her child, in helping her child to understand
life and what it takes to make one feel good about herself and her self- .

image, “are 1mportant 1n the curriculum for it involves the value. system
~ of the mothers. . - -

t

%

Some of the values shown by many-of these mothers included s strong
desire for male companionship. 'They believed, the dream of the soap opera,
that_ a man would soon marry them, a man able to take care of them finan-
cially so they would not have to work. They justified having a’ boyfrlgnd

N while.fhey were on weifare "because if I didn't have a boyfriend, I
counldn't make ends meet." They want to believe the boyfriend contributes
. financially to the family, when the truth is in mgny’cases the family
. contributes to the boyfriend who eats the best food while the children
) R get the leffovers. It is normal for a woman to want male companionship
and a husband, but there is need to be realistic about the economy, about’
the wages men make at their jobs and about their annual incomes in relation
T to their responsibilities. Understanding that two incomes are necessary
in most low and middle income families and the need for the wife to work
involvéd many kinds of discussions in order to relate it to réallty for
these mothers. . .

Although these mothers had low-income, some had middle class values,
Some had values similar to that of the counter culture. Many had become

N N pregnant when they were students in junior or senior high school, and .
NN consequently never graduated from high school.
L - Younger mothers had no feéling of shame about having borne children

out of wedlock, in contrast with older mothers, Most were hedonists;
they wanted their rewards now.- In contrast with older mothers who said
they didn't "make it," but would be content if their children "made it,"
these. mothers want their rewards now, and before their chiltdren. For
instance in the sewing classes they chose to make Christmas dresses for
themselveg flrst and clothes for their .children later.

. Several mothers told about how strict their mothers had been with
Lo - . them, but they rarely corrected their own children. It seemed that
S they rejected strict control of children and accepted permissiveness
without limits. Helping them to define the limits and to build struc-
ture in a.plan of child development was an ever op—going process,
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The self-image of the{mother played an important part in the
curriculum for each mother, was encouraged to develop a plan for her own
development.’ ‘5{ . v > -

2 ‘ , ‘,3 - . -

One difficulty was in getting soﬁeiof the mothers to express them-
selves. It is understood, that depre551on is the root of what appears
“to be individual apathy, eVen laziness and community decay. This is
caused by an environment which denies people a sense of power and
competence, It was important to convey to these mothers that the COPE
staff had confidence in’ tﬁem to achieve whatever they set out to do. .-
The obJectives‘were *eaifﬁ¥—rexated, not vague'rand ill-defined.

N i *

- a £ . N T
* Too many of these solo mothers are preyed upon by black maies

seeking to enjoy a sense .of adequacy through Sexual and social exploi- .

tation of black women. At the same time these black women cannot enjoy

even the low level of gratification that comes from a sexual and soclal
_exploitation of others, -

Thesé mothers evidenced great interest in having comfortable,
attractive homes for this is where they spent their money, Most had
attractive living rooms with color television or stereo-component sets,
Most homes are neat and clean. In fact so much emphasig had been placed
on their homes that few showed evidence of concern with their personal
appearance by wearing clean, attractive clothesg and pract1cing good
grooming on a da11y basis. -

Most of these mothers had worked at low-paying, menial jobs apd
knew they were not qualified for high paying jobs. Many said they
Jjoined COPE because they thought the program could help them learn new
Jjob skllls or to improve their present skills. Some of them lacked
the drive and’ perseverance necessary to achieve_ this even with constant
day to day help. These had a low self-concept which was difficult to
change. Some felt demeaned and degraded by the mlslnformation, the*
bureaucratic red tape and the holier-tnanuthou attitude of conselors

_and social workers who handled their cases in the Public Assistance
Office. Many felt hostile to the welfare_system because they felt they
were not regarded as humans with problems, but as inferior rejects from
the system, -

Curriculum and Materials Developed

-

“The curriculum at COPE was developed based on the expressed interests
and needs of the learners.

The skill subjects which‘the learners wanted were typing, sewing
and arts and crafts: Participants accepted the concept that they
would be taught these skills in ways,which would equip them to be
employed, "but that COPE had no job placement and .made no promise of
a job to the participants. They would be taught, however, in ways which
would enable them to be eligiblé for employment if they so desired.

.




~ Reading and mathematics are a part of each skill subject class meeting,
—— ~but it is related to the function of the skill, to the solution of a problem

& d related‘to the skill. Gradually subjects were integrated with the sew1ng
classes which took on the atmosphere of homemak1ng and sewing.
- g e
- + There is a Reading and Math Clinic for individualized instruction.
. ] Part1c1pants join the clinic when they become aware they need th1s kind of
help. ’ . - . . .-

s

Movies, slides, filmstrips and field trips are used effeetively in the
teaching at COPE. One program emphasis was ways in which parents and
children can work together, can learn together. The mothers feel the need
to be able to help their children with homework from school.

Field Trips . -

v Field trips were significant in the experience of the mothers. The
sewing-instructor took the group to see clothes ih the process of being made at
the T. I. Schwartz and Sons»in Baltimore, Maryland. Mothers saw at first
hand the cutting of cloth, basting, sewing and pressing involyed. This was
the first time many of the mothers realized the commercial application of
the steps they were being taught in-their sewing classes. -

L - In a trip to New York City, the sewing instructor arranged for COPE par-
t101pants to visit the Mill at Burlington House, 1345 Avenue of the Americas
to see "the operation of many text11e mills under one roof," how fibers are
made from the raw materials of nature and some of the ways in which textiles
serve man. The same day COPE part1cipants toured the Simplicity Pattern
Company, "200 Madison Avenue where they saw the film "I Made It Myself' and
toured the pattern-making department, the home sewing department where the

+ garment is made up according to the directions that will be given on the guide
sheet, the grading'department where the measurements are made for the various
sizes, the primer department where the guide sheet is written and 111ustra-
tions drawn for the pattern envelope, and the computer department where the
pattern is drawn by computer. .

[N

The c¢lass went to shops ‘in downrtown Washington to select materials for
their garments. Field trips to places in Washington, D. C., significant in
learning about the history of Negroes in the United States in¢luded the'
Anacostia Museum, the Anacostia Library, the Frederick Douglass Home, the
Museum ot‘African Art, and the Martin Luther King Library.

The Arts and Crafts classes visited, the retail and wholesale supp11ers
of materials used in the classes where they selected forms and ‘materials for

class use as well as reta11 outlets for the merchand1se including department
stores.. )

On the pages which follow, the curriculum in each area is described the
materials used and developed, and evidence of the su1tab1lity of the program
and materials cited.
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. OBJECTIVES

To develop ,in the mothers the ability to make sewing functional
in their everyday lives.

L o

To develop in the mothers the ability to distinguish the different’

. types of clothing and the amount of clothing that is needed.

To develop in the mothers the ability to know the quality of

* fabrics and how to purchase them.

N

To purchase fabrics at discount prices for the mothers to construct
garments for themselves and their children without cost to them.
This will help them to have confidence that the experimentation of
sewing will not require them to risk anything.

To develbp in the mothers the ability to choose clothing that will
best suit their personal figure type.

N \
To develop in the mothers the abili%ty to use certain instruments
such as the tape measure, yard stick and seam guide for measurement
and pattern adjustments.

To develop in the mother the ab111ty to read and understand the .
pattern guide,

To develop in the mothers the ability to operate and understand

the mechanism of the sewing machine,

To develop in the mothers the ability to sew with such quality to
construct garments which can be sold. This will also help to

increase their income and give them a sense of worthiness.

To develop in the mothers the ability to do comparative shopping

‘for clothing and food.

To develop in the mothers the ability to read the label and under- .

stand the contents in the articles that they purchase from the store.

To develop.in the mothers the ‘ability to make menus and ehopping
lists that will help them realize “the amount of money that is
actually being spent for their food each month. '

To develop 1n the mothers the use of the basic food requirements
in their meal planning. . -

37
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.. Objectives, Cont'd.
' . ' ;

.o To develop in the mothers the ability to plan a routine schedule
of bathing and grooming for themselves and thecir children.

_® To develop in mothers "self-pride" in their appearance and in
their ability to accomplish their objectives for enrolling in

’ Project COPE.

e To deveiop in the mothers the ability to use the proper cosmetics
and accessories for grooming. .- .

® To develop in the mothers the ability to dress and present them- "
gelves properly when seeking employment. .

a
Y
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Achievement of Mbthers iﬁ the Sewing Class’

4 « ®

Thirty-five mothers completed’garments for themselves, consisting of
dresses, slacks, and pantsuits, Mothers made a total of 31 sportswear
and casual dresses, 22 after-five dresses, 12 evening dresses, 26 pairs
of slacks, 3 sports jackets and 29 pantsuits. ) : :

Twenty mothers completed garments for ngir children, consisting of

- dresses, pants and.2 piece suits: 18 dresses, 17 girls' slacks, 2

two-piece boys suits and 12 dashikis were made by mothers for their
children,

Five mothers made men's clothing wear; 2 mothers made sports jackets,
2 made men's shirts and 1 mother made & pair of men's slacks. ’

One mother made a.pair of drapes and matching furniture throw covers
for her household.

Twenty-one mothers completed 3 or more garments,

<

Four students are currently sewing for iqdividﬁals for profit,

'

~%



THE WASHINGTON FAMILY AND THEIR __
: CLOTHING BUDGET
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A revision of "The Turner Family and Their Clothing Money," PA-853," Division
of Home Economics, Federal Extension Service, U.S, Dépt. of Agriculture.

_Revised by: Laverne Butler, Sewing Instructor
Operation COPE
National Council of Negro Women
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.—~ -y . THE WASHINGTON FAMILY AND THEIR CLOTHING BUDGET .
Mrs. Washingfan,is a 29 year old mother of 3 children; April 12,
PR Eric 9 and Dianc 6, _She resides in a law-cost housing project in
§%;”,4. . southeast Washington and is the head of her household.
: 'Mrs. Washington works 5 days. a ek aé a clerk-typist in a private
) law office. Her take home pay is $125.00 per week,. . Mrs. Washington
moved here from Durham, North Carolina, 10 months ago.
v - . 2 Each month Mrs. Washington is having probiemsﬁbalaﬁcing her hudget.
o She wants to.attend sewing classes at a nearby Recreation Center to help
. ' reduce the cost of clothing for the family.
L ) . = :
-{_ . ) What else can Mrs. Washington do to help balance her budget?
.. . Rent | $ 25.00 sets aside each week
‘ ¢ Telephone : 2,50 sets aside each week
in . S -
o e . ' Food ) P 37.00
. . ) * . f%"& . : R ‘A R -
- Lunch ’ . 9.00 R N
] 1@ . . . . ‘ o .
> . o o Transportation - . 16.00:" ° i J
? TV & Stereo Payients E 7.00 . weekly
;. \ o ~ - .
: Lo . ' Clothifg ’ 20,00 - T
. : Newspapers & Magazihes 5.00
v P J ‘
\ ' . Entertainment 3 10.00 )
fv o TOTAL: . $131.50 .
ﬁ,g‘
:
P o .
e -
i o N )
: o, . -
- - L : . 35
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o Buget Co T T BN

Mrs. VWashington's take-home pay is $125.00 a meek, She has gone
over her budget based upon her salary. Vhat adjustments can be made?
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. Is Mrs, Washington spending + 00 much on clothing for the family?
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Clothing - : L ,
[Bad Bu.dgE'b U . T

' Bolow is a list of the clothing that Mrs. Washington purchased at
a nearby Sears & Roebuck store for a period of one season. ¥hat wé_uld
, you. pay for these same articles? - S

" ¥rs,. Washinzton ” April 12 .
1 raincoat @ 17.99 1 hooded coat . @15.99
1 car coat - @ 24.99 1 sweater . @ 7499
2 dresses e 16.00 - 3 dresses 12 5.99 -
2 skirts @ 12,00 - - 1@ L.99
2 blouses @ 8.00 \ - 1@ 12,99
- 3 pantsuits @ 29,00 . 1 jumper . @ 12.59
o . 12 18.00 2 blouses . : @ koo
@ 16.00 * 1 pr, shoes ' @ 8.99
2 pr. shoes 12 15.99 - "1 pr. temnis shoes @ 3.49
lg 10,99 - 2 slips @ 1.99
3 tras @ 2.99 5 pr. panties @ .59
3 slips @ 2,59 . 5 pr. socks @ .39
..l girdle e h.yo '
ly pr. pantyhose @ __ .9 -
] L ‘ TOTAL: ..

ATOTAL:

5 - .

-Diane 6 S Eric 9
' pr. socks @ . -39 ) .

1 coat - LT @ 12,99 1 car coat © @ X499
1 sweater . e '@ Lho99 1 ,jacket @ 8.99
3 dresges. . °,, 2 5,9 ) 5 shirts @ 2,99

’ . . H ]@ 6.99 - " h Pre. slax * 1@ 8099
2 skirts . 8 3.99 ‘ y s 12 7.99

2 Blouses e 2.9 2@ 5.99
1 pr.°shoes @ 6.99 - 1 pry jeans e k.9

© 1 pr. termis shoes- @ 3.L9. - L undershirts @ Li99
b ‘undershirts @ Lh.29° ° . (pkg. of L) T
(pkge of'L) C L undershorts @ 3.99

5 panties @ 1.9 ‘.- (pkg. of k) o
?ﬁ;g. of 5) o , 5 pr. socks @ .59
— 1 pr. shoes @ 16.99

TOTAL: . ‘ Sy 1 pr, tennis shoes @ 8.99

&

TOTAL: -




and obJects in their homes.

ch11dren and. the1r homes. - . T

e  ARTS & CRAFTS ' ,

OBJECTIVES

»

-

To develop the ability of, mothers, to furnish their homes eCOnomicaily,

" and attractively, using coordinated colors.

To develop in the mothers’ the ability to make, different objects for
their homes-and for profit: candles lamps, wall plaques, terrariums,
renovated furniture, clocks, ash trays and accessories, bat1king,

tie~dyeing and block printing af fabrlcs. T

To develop in mothers the ability to determine the profit that can
be made after purchasing various materials for different objects.

To develop in mothers therability to read.and understand the directions
of making various, objects. . . -

by -
‘ A
v LA

To develop in mothers the ability to operate 2 kiln properly.

To develop in mothers the ability to use various color schemes

v

To develop in mothers prlde in.themselves and their homes: .’

To devefbp in mothers the ability to function in a job as a tutor or

"assistant in a recreational center. . !

To develop in mothers the ability to cope with problems with their

-

To develop in the mothers ideas for solving storage problems that
will put an end to household clutter in every room of the home,®

-

f
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Content of Arts & Crafts

~

]

Materials Jsed e

Students were taught the primary and secondary colors and in what
ways they can be used to create various color schemes. o
Students were taught how to make candles in various different
shapes and sizes. They were taught how to measure the amount of
wax to be used for each_ gize candle to be made. .

Students were taught how to operate a kiln which is used for the
making of ceramies. The instruction booklet was used to help the -
student understand the complete operation of the kiln and its
function. It contains information on what cones to use for the
firing of different colored objects.

Students were taught how to make plaster of, paris objects from
molds. Each student was asked to wr1te a Story concerning the
object that they were mak1n° such as "The Praying Hands.' This
was done to show the students’ creativity and writing ability

_ Students were taught how to make old furniture into antique and

-

-

repaint on old paint.

Students were taught how to make %iejdyé and block printing on
plain material and sew them into dresses and blouses.

Students were taught how to paint and decorate a room on a low- "~
cost budget. - - , B -

Students were taught how to make new lamp shades- for their
ljamps and how to make lamps and wall clocks at a very low cost.

Students were taught how to construct new rugs from remnants of

. discarded rugs.

“-

Students Wéfettaught.hbw to sell their objects for profit-
ma&iné and to buy material at wholesale and retail prices.

'

)

° -Var1ous mater1als such as a series of booklets entitled Amer1can -

<
®

R ¢ . A~

Handicrafts weré used to help the students understand and follow
ingtructions after they were read aloud 1n the class. Creative
Candlecraft by Joan Ann Unger (Grosset a and Dunlap, 1972) wi was used
in teach1ng candle-maklng

/

Math was used to help the students determine the profit which can )
be made from the articles they have constructed, such as the purchase .
of greenw#re at $1.00, .the price of paint at .85¢ and the length -
of time it took to create the object, such as 4 ‘hours at $3.50 an hour.

-
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Achievement of Mothers in the Arts & Crafts Class

AT

"~

*

@«

‘matador and 2 black tigers which were also sold. ?Ibuf students

T

3 .
. - N ~

Five students made a total of 16 ceramic lamps and one made a x
driftwood lamp. They were taught how to buy electric wiring and
to measure what gize pole to use and how to ‘put a light fixture
in a iamp. One- person' who made 5 lamps sold 2 of them. They i
were taught the cost of making each lamp, the amod@t«oﬁ\ﬁime thex
spent on each lamp, and to compute the cost. & kY

. . i g
Twenty-six students made wall plaques out of plaséép‘qgéﬁaris for
home decoration and profit. They were taught how to measure one
part plaster of paris, one part’water, and how to read the directions
on low to maké a perfect mold. Seven students made 15 to 20 molds,
19 made 6 or 7 molds. Students sold about 3/4 of the molds’ they made.

Twenty-six students made candles., ' They were taught -how.to make

a 4-inch candle or a 12~-inch candle’according to measurements, what
amount of ‘'wax is to be put in a candle, and what temperature wax -to
add to the stearine, the cost' of edch candle, the retail price of
the candle, and what profit each candle brought. ’ X
Twenty-six of ‘the students made ashtrays and vases. Three students
made 1 ashtray, two made 2 ashtrays, two made from 6-8 ashtrays and
lighters, and '19 made 3-4 ashtrays and dighters. Approximately 12.
students $old most of their ashtrays for profit; some gave them as
Christmas or birthday gifts. They were taught how to buy greenware
and paints at a low cost. . They were taught how to read a label

and understand the conténts of various paints for the purpose of

| avoldipg lead for articles that will be used as a food or drinking

container. ‘
. . s £
Two of the mothers'were pregnant. Each made a lamp for her child's

" room. They were taught how to read instructions For assembling the

electric works.

Seventeen+of "the students made tie-dye, block print, and batik dye
fabrics in class. They were taught how to measure the dye and read
instructions on the dye label, to get an evenly distributed design,
None of the students sold their dyed fabrics. Nine made garments
(dresses or dashiki) for themselves and. their children from these
fabrics, ' : :

Six students made plant terrarium sets which they sold for profit,

Five students ‘antiqued furniture pieces which they kept for them- E g
gelves. v

v P ' - R -
t

Seven students made ceramic Chinese and African statlles. All of
these statues were sold for profit. One Btudent made a bull and

- -
- . -

made 1 elephant, owl, cat and frog vhich' they kept for their homes.

~ 41 . N
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Five students made ceramic cookie jars. Three of these students sold

-theirs, one kept hers and one gave her cookie jar to her mother as

a Qhriétmas present, . 2
R - 1]

Two students made canister sets; one kept a set for herself and the

- other student sold hers.

. . . {
Five studqpts made vases which they kept.

Two students made p1tcher and bowl sets; one was glven as a wedding
gift and one was kept 'by the second student, Four made coffee mug :
sets ‘which they kept.

One student made ceramic place settings consisting of a plate, cup,
saucer, cereal bowl and,butter dish which she sold.

A

PontalN

A quiz was given at the end of each class and a dlscu551on was held
on the objects they had made. Each student Judged her work for detail
and neatness.-

AY
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TYPING OBJECTIVES

~

Thé objectives of the Typing course are:

S ”

® To teach the students the basics of typing, which include a knowledge {
of the location of let} rs, figureg, and other essential keys. (1

“~

e Togiéach*the students to\identify the essential parts of the typewriter

.

‘and become acquainted with its mecﬂ;hical functions, such as; the shift
key which the student willl make use of for capitalization; the tabulator
for paragraph indentation-‘and for the typing of tabulated reports.

® To teach the compostion of bersonal correspondence to meet the students'
individpal needs, and general business correspondence which is used
on the job, the corredt progedure which is’involved in-the folding .of
letters and insertion of su¢h into envelopes, and the addressing of
envelopes,

¢ To teach the students/how to fill out job applications.

e To blild up typing speed to a level at which the students will be able
-to function on the job., . . .
< .
® To teach the students the alphabetic system of filing so that on-the-
Jjob materia} may)be found at a glance; the use of the telephone
directory; and telephone courtesy. :

"
f

® To stress the importance of careful proofreading of typewritten material,

£ \w,
Materials Used C ) .
e Typing” Manual: Lesenberry, Crawford, Erickson, Beaumont, Robihson -
. ] Century Typewriting, New Rochelle, New York
¢ ’ Southwestern Publishing Company, 1972 R .
o Teacher-made tests and hints o
e Handouts ‘on:. )
- Typewriter Operative Parts &
Standard Keyboard Chart -
Letterheads . .
Memoranda . .
’ Typing onh the Line . C . © s

Application Forms
Check Forms

Sy
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SKILLS TRAINING FOR CLERK TYPIST .

Areas of Training . ) . .

Orientation

1) -

2) Business Communication 'Skills . -

3) Business Computational Skills .

4) Social Realities

5) Heritage History

6) Typing

7) Filing Procedures -

8)- Business English .

9) Test Preparation ‘ . e

10) oOffice Procedures and Telephone Techniques R
) <

Requirements . . }

1) Be able to type from straight copy material 50 wpm with a maximum
of three (3) errors.

2) Be able to type correctly various forms of business letters, inter-
office memorandums, payrolls, invoices, manuSCripts simplif1ed
statistical data. .

35“ BeJable to type envelobes correctly.

- 14) Be able to write and type letters of application and requests
. for appointments. -

5) Demonstrate effective telephone techniques reésrding greeting,
referrals, voice control, and routing of calls.

6) Be knowledgeable of filing systems.

7). Greet all types of office callers, make them comfortable and refer
them to the proper person. ) -

8) Have the ability to adjust to various Job situations and to get 2

along with others.




N
+
.

_4) Social Realities
_5) Typing " "~ e .

N

SKILLS TRAINING FOR CLERK"

Areas of Training
-~
1) Orientation

.2) Business Computational Skills

3) . Heritage History : 5

6) Filing Procedures
7) »Business English
8) Test Preparation .
9) - Office Procedures and Telephone Technlques .

Requirements

Upon certification, a trainee should have the following characteristics:

1) Be able to type from straight copy material 25 wmp with a maximum
of two (2) errors. - ‘

2) Be able to type correctly' simple forms of business letters and office
data. ‘

3) Be able to establish and.maintain a filing system. .

4) Demonstrate effective telephone techniques regarding greeting,

referrals, voice control and routing of calls.

5) Greet all types of office callers, make them comfortable.

6) Have the ability to adjust to various job situations and to get
along with others. N -
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Lo ‘Achievement “of Mothers in the Typing class

e Students know the various parts of the typewriter, its mechanical -

- . functions, and have mastered the rudiments of typing.
.. [N

. ~ :
e Students are able to construct and correctly type personal letters.

e Students are able to construct.and correctly type business letters
. containing all the ingredients of successful letters, invoices,
memoranda and resumes. . . .
e Students are able to calculate and center headings, invitations and
~ other necessary material. 3
e Students are able to type at least 40 w0rds.a minute updén completion
qf the course, .

e Students are able to do correct manuscript typing and produce perfect
copy. , = )

¥
-

e. Students_ are able to read ané spell better,

. e Students are able to seek and obtain jobs in both the public and
private sectors as secretaries, typists, receptionists, filing

. clerks, clerks, and.clerical assistants., Three mothers have found

- . - employment as typists or clerk typists. . )
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ADULT BASIC EDUCATION
— OBJECTIVES ' o

. .
‘ \\ X €

e To assi:t mothers who are heads of households in improving their
background to meet their educational needs.: -

Y . A 2
e To increase understahding of fundamental growth and development.

N
L)

e To provide pre-G.E.D, learning experiences.

e To set up a. Reading and Math Clinic which assists in the diagnosis,
analysis, and solving of problems arising out of the learner's field

experience; also ‘to enable her to work at her own pace and schedule.
-

g

e To place less emphasis on teaching specific subject matter but place
greater emphasis on the stated needs of the individuals.

- fffuse of programmed instructional material which is presentéd to the
learner in a series of steps; after each step the learner makes a
response that tests her comprehension. She is able to receive
immediate feedback regarding the correctness of her response. { N

e To enable students to become familiar with the usage of kits and
workbooks. i . :

e . Economic aims which involve the incorporation of consumer gducation - -
comprising a number of skills related to deriving the most ‘valde
from the purchasing dollar; how to make intelligent choicés; how to
budget one's income- how to figure discounts, taXes, percentages, andt
c#rrying charges; how to resist deceptive advertising; information on
health insurance, retirement and social services.

.

e To stimulate participants to get involved in development of program.
For example, suggest that students bring in current newspaper and
" magazine articles of interest for group discussion; encourage
students to cite relevant experiences freely to” get interaction and
feedback, . X . . » . R
+ e To provide ‘creative educational services such asg field trips, tours
and WOrkshops with’ follow—up discussion for. evaluation.

.

W
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Mathematics\—— ébjectives

e To enable mothers to master the basic essentials of math as they
.. -apply to.practical situations, and at the 1ndividual S own pace,
For example, ability to make calculations when making purchases, -
"ag a basis for coping“with other skill areas.
Human pursuit - for example, family budgeging, knowledge of unit
price buying and economy buying involve mathepatical knowledgeﬂ

Ability to use math kits to deal with computational skills which
develop mastery of the basic facts of addition, Subtraction, »
multiplication, and divisson. N . .

A

-

To master skills in the suse of percent, measurements, ratio and
proportion, formulas, simple equations, fundamentals of add1tion,
subtraction, multiplic&tion, and division.

To give,mothers indfvidual attention and an opportugity to evaluate
their progress during individual -conferehces, :
Use selfsinstfuctional material to give students an opportunity

té check their own answers, - . ! - , .
B o .- o -

=

\

.~

< Reading —,Objectises

-~

éﬂ# .o To assist mothers in mastery and development of" reading skills
through’ read1ng comprehension language skills, VOcabulary building .

and spelling.

[y . <
re .

‘e Help mothers to learn how to use parts of speegh correctly. V

e Improve the ability of motherg to understand new words in context
_through exercikes in paragraph reading and comprehension and use
of ‘the dictionary

[y

Introduce simulation games dealing with words and terms related
to consumer education topics so ps to motivate students. N

< ]
“To encourageimothers to bring in current articles and advertise— o
ments of .interest for group discussion. : L;
To involve mothers in discussion of incidents and personalities
which are of historical importance.

<To'encpurage students to do individual research on topics discussed.

4
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’ wMaterials Used -~ ' B . ‘ )

7

o

i Materials included texts, self—lnstructlonal k1ts, discussion groups, ’ )
Her e and field trips, . - g -
< S -~ .

e Reéading Texts and Kits: = - . ) : .

;
”

Step Up Your Réading Power - sui%aﬁle for remedial® readers
Steps to Take - leveld 3-6 -
Where To.Go, Who To See, What To Do - Levels 4-6

. Buying Guides - Lévels 4-6 ) : .
’ How To 'Read Bottér - Levels—5-6 L
: Adult Reader - levels 3-4 ‘ ) ..
Jearning Our Language Pts. 1 and 2 ~ Levels 5-7 ’ .
Steps To Learning - Levels: 2-3 * ‘

Red Man, White Man; African Chief -

Getting It Together Vols. 1, 2 3, - levels 2-6
Reading, For Understanding Kit - Levels 4-9
Supplementary Readings - Consumen Educatlon Booklets, Newspaper

& Articles, etc. o . - S .
. [ T UJ* . . ’ b . .
- Mathematics Texts and Kits: . : -
.-
. " -Arithmetic Fact Kit and Pacemaker - Levels 3-6+ -7
_-Crossnumber Puzzles . 3 , o ) - -

Computational Skills Development Kit - Level 6+

. General Education Series - Mathemati¢s - Levels §-12
‘Basic Essentials of Math, Pts. '1 and 2 - levels 5-9
Home and Family L1fe Series - levels -13

5‘?\

2

»

Student Evaluation: .

Fundamedfal Achicsvement Tesis - to test fsr coping skilis ' ) .
.  ABIE levels E M - standardized test1ng tool ’
.. Teacher-made tests
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Achievement of Mothers in Reading and Mathfblinic // ., -

. -

.o Mothers state need to read and write better to participate in PTA

and school related groups, church groups, and social groups. R

e _Ability to assist éhildren with homework; 8 mothers reported on’

improved ability to assist their children with homework. .

) Mothers express the desire to move on to get the G.E.D,; this is
the goa1 of most students - three have entered G.E. D. programs.

] Mothers=have stated that they are making an e?fort to practice
economic p1anning’and‘budget1ng, all ev1dence this by records they
make each week -

«

e Mothers have stated that trips have influenced ‘their thifking;
g 5 have 1nd1cated that trips enable them to see th mselves in’ JObS
observed-in the future. . -

e Mothers are more "knowledgeable about availability of health and
social benefits and facilities; four have made use of health services
‘and 5 have utilized other social services,

s i - . v

& Mothers are more aware of recreational and other fac111ties in
their neighborhood; after studying a survey of the facilities in
the area ten of the mothers are sending their children to use the
facilities. .

- 4

® Mothers have stated thdt they feel morewcomfortable taking tests,

ten® have indicated this. ) ".v, .

og.mothers have expressed greater desire to volunteer to try to get

involved in new experiences which they wouldmhave avoided at the
beginning of "the program. ° T . .

o ooy, o

-~
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PARENT  AND CHILD EDUCATION

v

The purpose of this course is to develop 4increased parental compe-
tence in the task of child rearing which will stimulate the emotional,
intellectual and educational growth of children within the low-income
family structure. Upon completion of the course, parents will be able
to achieve the folloW1ng behavioral tasks- ; 5
e 'Mothers will apply their understanding of the principles of

child development by describing the four stages of growth and

explaining how they apply to both normal and exceptidonal child-

ren. A .. q -
® Mothers will apply their understanding of the’ importance of

developing good communication skills by writing & brief essdy

explaining how open communication with their children promotes

social, emotidnal and intellectual.growth,. .

e Given a list of social service agencies, mothers will be able

» : to discuss their.services and the ways in which a family might
use their services to meet the needs of their children.
* 4 R

u

® Mothers will be able to file a library card, visit the local '
‘ and main’ ITbrary branches, use the card -catalog correctly and
. select two ‘books which are appropriate for each of their pre- '
school and elementary age children.. ,
e Mothers will-demonstrate their ability to stimulate their
children's intellectual growth in the home environment by
devising a a game or method using any article(s) from their ,
' household which improves the reading, mathematical, vocabulary ey
*or spe111ng skills in their children. )
e Based on classroom observations and conferencesﬂWith the teéacher,
mothers will be able to describe what problems and/or successes
their childrén are experiencing in school and.tell how and what ,bﬁgx‘
factors 4n" the homerenvironment can have: a poSitive influence
on their children's achievements in school.
P >~ w
. Based on teacher conferences and attendance at PTA meetings,
" mothers will be able to discuss whether and how the goals ‘and 3
_activities of PTA are consistent . with-ithose of the parents,
the teachrJand tng?school ‘ . - . -

i
s

M

e Based on discussipn’ films and reading, nothers will be able .
to point out the advantages and disadvantages of television on
their children s gtudy habits. s

. v RN
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Lo . Given a numherlbf case examplés describing’ various deviant
A behaviors of children, mothers will démonstrate an ability

® ’Given a list of'negat1ve behaviors in children of different
. ages, mothers will be able to choose the most desirable .
g;z,' . . disclpiinary approach for that age group that might correct
5 s the behavior and exp1a1n ‘why this approach is&better than

S ) 'another. ) . 4

MR N s

o Mothers w111<be able to discuss the advantages and disadvan-—
Doy tages of four birth control methods and examine the respon-
Lo sibilities that adults must consider in plann1ng to have 4,

e ""'”';m*m‘“‘""m ihbidh i sokeinlicohistmnititandiniitnnrbudi

. \

v ¥ to apply principles of discipline, child develq£$ent and - '
- . social development by ana1y21ng each case as to what kind of .
- : problem exist, what caused. it, what is 1ack1ng in the child's . . \\
' ¢ life and what the parents should do about it. o /

f 4 hd N t
v P . - - . »

S . ., e Im 80% of the mothers, réading and math_éompetencé will
‘ increase by at least one grade level. In addition, parents
will demonstrate an increased ability to cope better with

daily life sittations by their gchievements in the following

< tasks: _ -
X8 ) . ~ . . -
A © . =--uge .the dictionary to find meanings, spellings and °
. RN pronuciation _
{m "%”ﬂ ©  ---use the card catalog to seleéct books -
. A . »=~~fi11 out admigsion form to hospital
o -’ g --Fi11 out application form for social service agency
-, --~use the telephone::dirgctory to locate emergency numbers,
P K -addres&es -and- phone numbers of various child care and’
‘ . welfare facilities , .
' ! "' --~complete a catalog order form ,
. ’ .~-~-read and comprehenu prescription ‘labels and other labcls
o of ‘caution «
i o —~—~order a.me2&l for the family using a restaurant menu
. F .
. : - . .
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. . ) Cw .
Achievement qQf Mothers'in the Parent and Child.Education Class , . .

4 @" P
. e At least thirty- five mothers realize that the ereation of a learning
R . envirdnment_ in the home is necessary to the 1nte11ectua1 growth and .

'development of their children.

. .V.")' . ) . > ’? S .
e Approximately thirtyﬁfive mothers have "been instructed on how tele-
. viSion programs for-.children can reinforce and stimulate their

children's intellectual growth at home. *

et L.

. Approx1mate1y thirty-five mothers can construct games and methods
~which teach’ either a reading or math skill from materials found in
the hone. ot N .

- .
z H .. . » N .

. b3
.- . . Approximately twenty~five mothers know the value of parent partici-

R pation in the school system: four mothersrhave assumed leadership .
PR Cr...r0les in the parent groups at their ch11dren s schools and at least ’
- Seven mothers are volunteer Child care—atdes‘durdzmrdﬂn;wnaﬂrﬂr* -
; their children's schools. )
~ ° Approx1mately twenty mothers ‘are aware of hazardous toys-on the
. market and can determine whether toys may be dangerous to their
. . 'children before purchasing them,

. e Seven mothers are aware of current and changing approaches to child
) rearing practices' three mothers are bringing newspaper articles
and magazine clippings to class to share with other students.

e Eight mothers realize that-teaching children the consequences of

L . their actions can réduce 2 large percentage of disciplinary problems
which sometimes arise when children do not understand what is expected

of thenm. o
o Approximately ten mothers are aware\of’the importance of suggesting
certain courses of action from their children rather than demanding
. certain behavior from them.
¢ Approximately ten mothers have developed an awareness of what kinds
i of behavior to expect from children of different ages and that each
child has different individual needs.

S *

7/




COMMUNITY RESOURCES
7a . .

- . ’

The purpose of. this course is to familiarize mothers with the various

- types of services available in the community so that they may develop an_
.increased alility to cope with needs pressures and conflicts within the .
4family. . . Co . .

»

The objectives of this course are as follows:

.
L]

., Mothers will illustrate their ability to make use of 30cial
services by: ; !
~a) Describing the tyoes of serviceg offered by various agencies
‘b) . Locating the phone number and addresses of’ these agencies

us&ag—the—telaphone_dixe0tnrv -

) Identifying the- location of various agéencies on a city map
e *Given a set of eligibility requirement for services from a
particular agency, mothers will demonstrate an ability to better
R asgess the needs and economic condition of their family by
determining whether or not they are eligible for various types
of services, . . . o
e Mothers will be able to identify and locate the various community
agencies situated in their immediate neighboxhoods and service
areas. . ’ ) ’

'Given a list of agencies, mothers will be able to designate which
ones, otfer free educational, cultural and recreational opportunities
for (a) the handicapped, (b) children, (c) téenagers, (d) adults,’

. T (e senior citizens and (f) for the whole family. o

' o Given a newspaper, mothers will demonstrate the ability to locate
' and utiliZe employment information by resporiding correctly to
questions concerning job qualifications, experiences, addresses,

s j phone numbers, salaries and abbreviations used in want, ads.

. .
e. In addition, mothers will further demonstrate an increased capacity
to runction in the community by acquiring the following skills'

———ability to correctly complete job application forms, wage and

tax, forms, unemployment compensations forms, emplbyment complaints'

--—ability to complete application forms for social services such
as social seculity benefits, medicaid and medicare serv1ces,
food stamps, welfare "benefits, hospital admission form, legal

PYE

aidiaasistance4~dni_er 1icense, ete, -
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b) TWo mothers made use of agencies which provide emergency
- food and c¢clothing.

c) Approximately tmenty mothers are making}use of recreational
'facilities in their- community. -

d) At least six mothers have enrolled in other adult education
in the community.

e) At least five mothers are participating in political groups
in their cemmunity. - ! ‘

which is trying to get National Capit#l Housing Authority to pro
bars on their windows. in an effort to halt the large number of burglaries
on the property; at least five of them have held leadership roles in

——fability to use bus schedules, city and road maps “to travel’
to unfamiliar places within and beyond the D.C. metropolitan
? = . .

~a) Fifteen mothers have made use of free medical Serv1ces for them-
selves and their children.

g) At ledst sixty-five mothers are familiar with community agencies
which provide financial assistance and approximately six mothers
have taken advantage of the counselling gervices of these agencies.

o At least 31xty~five mothersaare familiar with the locale and eligi-
bility requirements of the day care and pre-school facilities in their
neighborhoods; approximately twenty-five mothers have their young
children enrolled in these. facilities.

3

L
Vaac

-

---2ability to locate information‘pertaining to interests, current
events and community activities using the library facilities

e At least sixty-five mothers are aware of the various types of Services
of different community agencies and have made use of them in some way:

f) At least sixty-five mothers.are aware of employment opportunities
, in their community and nine mothers have secured either full time
or part time Qobs. ’

‘e At least sixty-five mothers are familiar with both landlord and tenant
More than half have been active in a tenant group

-

e At least thirty mothers are aware of the. various agencieg which provide
ethnic and cultural enrichment and fifteen mothers have v1sited some

of them this .year; at least three mothers have plans to take their
* children on tour of these. facilities.
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and their children.
. individual mothers.

In other instances, contact was established with an agency which would
benefit the entire group of mothers. For example, the Community Coordi-
nator, in COPE's attempt to build student awareness of the types of jobs
available and the eligibility requiréments which job seekers must have to
qualify for certain jobs, made ycontact with the U,S, Employment Office, the
Civil Service Commission and the Personnel and Management Officeﬁg% the
In mdny cases, the literature’ distributed
by these agencies were used by the Community Coordinator to develop lesson
plans on how to use community resources for integration in the skills classes.
Group discussions, and activities, in community resources gave COPE partici-
pants a better understanding on how to use the services of community agencies

and orgﬁnizations to improve their personal and family situations.

Department of Human Resources. -

3

R

COMMUNITY LINKAGES T

» The role of the Community Coordinator was essential in developing and
maintaining cooperative 1inkages W1th community organizations and agencies.
.Such.linkages provided COPE “with opportunities to secure additional health,

recreation, education, social services and other supports for COPE mothers
Some egencies were used to help meet the needs of

. - /.

b

COMMUNITY AGENCIES WITH WHICH COPE ESXABL}SHED‘

WORKING RELATIONSHIPS (1974-75)
, = A

b
Reg

November 1974

(1)
(2)

3)

(4)
(5)
(6)
€7)
(8)

€))

- -

Seventh Police District Headquarters -
Department of Human Resources

-=Main Office Building and Anacostia Sites
United Planning Organization, S.E.

. Anacostia Public Library

U.S. Employment Office
DHR Pefsonnel and. Manpower Management Division
Anacostia: Neighborhood Health Center ’ '
S.E. Day Care Centers

~—Spot for Tots '

. -=New Image Development Ceénter

-«Douglass Recreation Center

'S.E. Red Cross Chapter -

>,



December 1974

(1) Consuymer Protection Branch, United Planning Organization .,
(2) D; C, Office of Consumer Affairs :
(3) Service Area Committee #4 ‘ -
(4) S.E. Youth Assistaﬁ&e Center . .
(5) Thrift Shops ) ’ '

-~Goodwill Industries

~-~Florence Crittenton Bazaar

‘- -=~Neisner's Bargain Basement

~~The Purple Heart Thrift Shop

--Treasure Chest Thrift Shop

~-~-Paris Flea Market

-~American Rescue Workers Thrift Sh
(6) Response to Educatiohial Needs Project (RENP) ) »

- (Special Program for S.E. Public Schools) .

January -1975 .
(1) U.8, Safety Commission '
(2) Civil Service Commission .
(3) Youth Opportunities Services, District Building
(4) -U.S. Employment Office ' ' ¥
(5) Children's Television Workshop
(6) Schools located .in S,E, Washington
~~Turner Elementary School E
~--Malcoln X Elementary School R

~-Garfield Elementary School P
--Stanton Elementary School - o )
--Congress  Heights Breschool / = B
~-Johnser Community .School .
February - June 1975
(1) Other Schools in Washington, D.C. .
~-~Watkins Elementary School T - R
* W -:Drapér Elementary School . '
a ' --Slowe. Elementary,School -
~-McKinley “Junior High School
--Taft, Junior High School’ .
, ~~Anacostia High School . ’ 3
(2) .D.C. Public School System, Division of Research and,Evaluation
(3) Pepsi Cola Company bty »
(4). Social Security Administration-® - n
) (5) D.C., Family and Child Serv19es ) Co ' -
(6) Narcotic Treatment Adminisﬁration
(7) Cultural Institutions LV -
‘. . . ~-Anacostia Netghborhood Museum

~-Museum of African Art

--Frederick Douglass Home .

(8) D.C. Public Libraries ~ : : o .
--Main and Neighborhood Branches : »

”~
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Type of Relationship Established with Community'Agencies'in 1974

Examples of the type of relationships we have had with each agency
for the period October-December, 1974, are“described below: -
Seventh Police District Headquarters —- Many of the students reported
that a burglary ring was operating in the housing project. Quite a few
students reported break-ins and attempted burglaries at their homes, This
problem finally became so bad that attendance dropped significantly and '
some. of the.students dropped out of the pregram. A visit was made to the
police headquarters to request greater surveillance of the area where
COPE students resided, The information was placed on.a 'VWatch Stieet,"
and a number of people in the aréa reporféd later that they noticed an

increase in the frequency of police cars cruising the area, A follow- .
up letter was later mailed to the agency which listed the addresses of
COPE students. ~ : ‘ ’ " ) - <

Department of Human Resources ~- Contact was first made with the .

DHR AtTantic Street Office when one COPE student revealed to Mrs., Burner,
Director of the Stanton Learning Center, that she had no food, money or ™~
income, 'She had fiade attempts to get on welfare for over the past two
months, but had not yet received the first check, The Community
Coordinator went with her to the 21 Atlantic Street Office to clear this
matter up with her caseworker only to find that he was quite rude to both_
of them and unsympathefic of the student's economic condition, This
matter was discussed with Mrs, Betty Jackson, Acting Chief of Adult b
Services, who promptly settled the dispute with tHe caseworker and advised
the student that she should receive her check and faod stamps within the
next week, ) :

Two weeks later, the Community Coordinator contacted Mr, Washington,
Director of DHR office on 21 Atlantic Street, S.E., concerning the non-
arrival of the welfare check of this same student. It was explained to
Mr. Washington that the student had been waiting on her check for some
time and that from her inquiries about the matter™she had beei told that
perhaps her check was lostin the mail. Two hours later, Mr, Washington
telephoned that he had located the client's check and that the student
should receive her check by the latter part of the week. He expressed
an -interest in the COPE program and said that his staff would work with
us in any way that they could. ‘ -

On November 12, contact was made with the Anacostia Service Center
to inform personnel of the COPE program operating in the area and to
set up a line of communications with the’ staff at this center., The
administrative_staff was very cooperative and revealed several pieces
of information which helped to resolve some of the questions raised
. by COPE mothers. DHR will pay for day care facilities for the chil-
dren of welfare mothers if they are attending any training program’
which.is approved by them, Many Stanton residents have their records w
at the 21 Atlantic Street office which is farther away from their
home than the Good Hope Road office, These women may have their cases
. transferred if they notify the supervisors at this center, Students

deit
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have been informed of the procedufes for transferring their records to .
a closer site if they prefer it.

‘Continuous contact is maintained with the Community Relations Office
of DHR at 500 First Street, N.W, To date two direétories have been acquired
which may be used as referral sources for social services for COPE mothers
and much of their printed- material has been integrated in COPE lesson '
plans, | N . ) -

United Planning Organization, .S,E, -~ This progpam,was'visited to
obtain information on the types of services offered by the program, One
of Gir COPE students said they would like to become an accountapt..

Mr. Anderson at_ the UPO branch in S,E, was contacted regarding what
programs could help this student in.this area, COPE léarned that UPO
sponsors a New Careers program which is_geared to undereducated low-
income .persons who want to becomeﬂbrofessionals. The student was
informed of this prograif, but decided to remain with COFPE.

/

Public Librari,-Anacostia Branch -- The library was visited in
order to learn .what types of services are provided for residents in the

. area. 'The library sponsors free popular movies for children and adults

and seminars.on various topics such as "How to Make a Will,” "Weight
Reduction,” or 'Upholstering Your Furniture.” The COPE program has

‘been placed on<the library's mailing list and,students are kept abreast
of the type of activities sponsored each month by monthly brochures

which are distributed by the library, The library is also<on_ca11 to .

" give COPE students a tour when we request it. L

U.S. Employment Office and DHR’ Personnel and Manpower Management
Division ~- Continuous contact is ‘maintained with both of those agencies
so as to keep informed of the current jobs available and eligibility
requireﬁents needed to’qualify one for these jobs, 0ld jobs announce-
ments were obtained and posted at the Stanton Learning Center so that
students could themselves see what kinds of skills they need and vwhat
types of 3o%§‘are open. As new information about job training programs

_becomes available, it is shared with the students,

Anacostia Neighborhood’Healthféenter -~ This center was visited
in order to learn what type of medical services they provide for S.E,
residents, This visit was made. because one student wanted to know -
where she should go to get a complete physical.\ The Community Coordinator’
found that this health center offered a variety of free medical services
which includes. mentdal health, OB-GYN, dental services, general medical
servipesyVnutrition and supplemental foods as well as hospital referral
gervices, This information was given to COPE students.

<«
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The Baptist Center and Our. Lady of Perpetual Help -- Both of these
centers are operated by the church and distribute food to needy families ’
. referred to them by DHR and other comminity agencies, One of our students
received an emergency food supply from both of these agencies within 'a

.. two-veek span while waiting to be reinstated on publﬁ&*assrstance.

4y

S.E. Day Care Centers -- Although the Stanton Zearning Center
provides day care for children over two years old who are toilet trained, -
‘many students said that they found it difficult to participate in the )
COPE program because they had no one to take care of their smallest chil-"
dren #hile they were in classes, Consequently, the Community Coordinator
made visits and telephoned day care centers operating inu%he'S§E.‘area
to determine whether they would accept children under two years old,
Although the investigation revealed that DHR would pay child ‘care services
if children of welfare recipients were enrolled in licensed day care
programs, none of the centers were found to provide day care for chil=
dren under two years old or who were not toilet trained. Since 'we were
unable to locate any such services, students were asked to bring their
tots to class with them, A few. parents were able to do this without
much inconvenience, but many parents with small children attended class
irregularly and finally dropped out altogether.

i Mrs, Lawson, Director of the New Image Day Care Center volunteered

any services which might help to strengthen the Parent and Child camponeht
of the COPE program, She has indicated that she is willing to give our
parents a tour of her center or come to the Parent & Child class to show
parents how to use various types of materials to teach their children.

S.E, Red Crogs —-= The Community Coordinator met with Mr. Jones Milton,
Director of the Red Cross Chaptér in S,E,, Mrs. Caesar, Manager of Stanton
Housing Project, and Mrs, Burner, Director of Stanton Youth & Adult Center,
to discuss how Project COPE could tie in with this agepcilin an effort to
better serve the needs of COPE students, The Red Crgig sponsors a variety
of services which are available upon request, Programs offered by the-

Red Cross Chapter in the S.E, area include prenatal care, nutrition, safety
and first aid, consumer service corps, emergency case workers ahd trans-
portation, Mr. Milton advised that we may request the use of the Red

Cross buskfor local travel if the request is submitted one week prior to

‘a planned trip. Mrs, Butler, the Sewing.tutor, requested and was granted
the use of the station wagon to tgke her..students to the supermarket to
demonstrate how to shop on a fixed income, - o

, Children's Television Workshop -- COPE established communjcations
with Sesame Street in the FY 73-74 but.since then we have established
a working relationship with Feeling Good of Children's Television
Workshop (CTW). We had discussions with Ms, Smith of CTW concerning
-a.. workshop to be held for the Parent.and Child component which will
involve all the parents in the Stanton-COPE program.. Ms, Lindsey will
conduct the workshop at Stanton in February, 1975, ’

»
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D.C, Thrift Stores -- A compafative survey-'was made of the type,
quantity, quality and cost of the goods which are s %cked in the N,E,,
N.W,, S.E,, and Suburban thrift stores, This was} Ne in order to present
findings to students and discuss alternative metho sfof shopping which
help to stretch déllars during the holiday season., The information obtained :
from the survey was incorporated in the §kiIis classes by.the Community -
‘Coordinator, ¥ , . ' ;

-

Consumer Protection Branch and D,C, Office of Consumer Affairs --
The Community Coordinator attended the 1974 UPO Consumer Conference to
find out what type of consumer services were available to D,C, residents.
Contact was made with the above agencies who provided literature on
consumer buying tips and ‘where to call in consumer complaints, ~This
information was shared with the students,

3

Service Area Committee #4 (SAC-4) -- COPE contacted the SAC-4 Committee
because in terms of the authority, influence,.visibility and membership
resources of the Service Area Committee #4, this body may have more impact-
on delivery of services to Anacostia residents than any other single group
in the D,C, area, The Service Area system seekg ta improve service
delivery at the neighborhood‘level by establishing a working relationship
through joint and coordinated planning with citizens groups and private
and government agencies within each designated service area and is tied

. directly or indirectly to every major nonpartisan group, private and

government agency within the southeast*area,

The primary purpose in contacting this committee was to establish
communications and use it as a resource body for present and future use,

.One SAC-4 member is currently looking into the reason whx some NCHA ~

properties have window bars to deter burglaries and others do not. They
will sooon report to.COPE on this matter,

Response to Educational Needs Projects (RENP) -~ The Community
Coordindtor learned about the RENP project while attending the SAC-4 .
Committee meéting. Further contacts were made with Mrs, Thornhill,
Assistant Director of RENP, RENP aims to raise the reading and math
achievement scores of pupils in 19 designatéd schools. COPE is still
in the first phases of developing a cooperative plan with RENP whereby
we might be able to work jointly in cooperation with the schools, ‘
community programs and parents in the Anacostia area. S

<
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Types of Relationships Established with Community Agencies in 1975 - ,
Examples of the types of relationéhips established with other aggncieé
during the period from January - June, 1975 are discussed below:

D.C. Public School System —=- In the latter part of January plans were
made fo interview the teachers of children of COPE parents to find out
what kinds of problems their children were having in school and to learn
from the teachers what they felt pérents could do to help the child at
home. Toward this end, the Community Coordinator began contacting the
principals of schools which COPE children attend in an effort to determine
whether they would cooperate with the COFE project, By the end of March )
the principals of twelve schools had been contacted and they~a11 expressed
their'williﬂéﬁéss to work with COPE; they advised, however, that approval
for this kind of undertaking could only be granted by the Division of
Research and Evaluation of the D,C, Public School System,

IAY

.- The Assistant Superintendent. of this division was contacted 'regarding .
this matter during the early part of March, She was enthusiastic about

the idea of interviewing teachers to find out the weaknesses and the
strengths of the children of COPE parents, She is interested in the same .
problem and would like to work with COPE when interviewing begins, COPE

is presently finalizing plans for working with the D.C. School system,

Martin Luther King Memorial Library and the Anacostia Public Library --
COPE has acquired materials for distribution to students from both of
- these facilities. Plans have béen made for students to tour both library ..
sites in the first week of May, The Anacostia Library has also asked
COFE to participate in Anacostia Information Day program which will be
held on Saturday, May 3, 197?.

ﬁepsi Cola Company -- The Public Relations Division of the Pepsi
Cola Company provided album sets on black history which were used in
COPE classes during Black History Week, Students constructed tests _
after listening to the records.in class and took the tests home to

administer to their children,

Social Security Administration -- This agency was contacted to
find out whether one student, who is the guardjan of her. brothers and
# gisters, was eligible to receive social security benefits from her
deceased father. It -was determined that she was eligfble for the [\\\
minimal of payments since her father had not been consistently employed.
The student decided not to apply for benefits since it would jeopardize
the amount she gets in welfare payments,

Family and Child Services -= This private counseling agency was i
contacted to inquire about the kinds and cost of Services they provide,
_to troubled families, ' It was learned that counselling Services are ‘
. provided at no, cost to clients, This information was shared with COPE

students.,

N
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Community Care Sérvices, Department of Human Resources —- This
+ division of DHR was contacted to find out what Kinds of services are

available to teenagers since one COPE student said she is concefned vith °

the problems she is having with her younger sisters. The Community

Coordinator gave her a description of the types of services available

through this agency and the address of the DHR Bureau of Youth Services
' “Jocated on the Stanton property, The student said she would contact”

this agency after discussion with one of her friends, .

Anacostia Pre-School --,Staff of this agency visited the COPE
Learning Center .at Stanton., ‘They vere impressed with the COPE program
and said they would assist Us in the recruitment of¥mothexg for COPE,
Mrs, Turner, Parent Coordinator of the Anacostia Pre-School informed
the Community Coordinator of two pre-school meetings in the Southeast
area, -Two students .were recruited from the sParent Policy Committee  wm

.of Turner Pre~School by the Community Coordinator when she attended
this meeting, . T ’

Children’s Television Workshop -- Plans to conduct workshops at
Stanton on Sesame Street and Feeling Good televison prograns were
finalized in February, The Feeling Good Workshop was held on March
19 and the Sesame Street Workshop .were held on March 20 and April 9,V
1975, Students said.that they were ‘both stimulating’ and rewarding. - .

() ’

Narcotic Treatment Administration -- The Community Coordinator
contacted this agency after one student said that she wa§ concerned
about one of her brothers who is on drugs. (She is his Aégal guardian,)
Information was obtained on procedures for entering the NTA program, ™
eligibility réquirements and location of different treatment: centers,
This information was shared with the student who later said that her

> brother wag not on drugs,

Cultural Institutions -- A series of field trips to various
community agencies were planned to indrease stiudent awareness of
the history and achievements of minority groups. To date, students
have .toured the Museum of African Art and the Frederick Douglass Home.
A tour of the Anacostia Neighborhood Museum was taken on April 24, 1975,

-
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35" * Center's Operation. o S A
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Lo ' : VOLUNTEERING , - o

LI e o~ LIS & LY
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Volunteers have always. been a major factor An working with social

problems. The’ National Council of’hegro Wbmen is imrea unique position
) to provide volunteers for Operation COPE which. is fundedkby the U.,S, o
o Office of Education and sponsored by the National Council of Negro Women.‘

~

~ 7" The membership of its affiliated ‘organiZations is made of dedicated
o women from all walks of life, ages, political persua91ons, economic~and
social backgrounds., They are in the best position of any group of wornien
to provide the help the mothers serviced by. Operation COPE need. Thus,
providing the participants with the added support of '8 network of Natjonal
.o . Council of Negro Women volunteers who Wlll bolster the COPE Learning
., . PN
The plan for volunteers»involves recruiting,.training, and placing .
= of voj;nteers in COPE's program as well 2s in the Adult Basic Education
Program of -the D c. Public Schools. -
. Mrs. Ernestin% Jefferson, a waard“Univers:ty graduate in Social
Work, was employed "to direct thig" progrmﬁ.**Mrs. Marguerite Selden and
Mrs, Louise Kemp was employed as consultants toxwork with Mrs Jefferson.

COPE“is expected to‘have&national,implications for replication,
“thérefore there was a mneed to organize, systematize and expand the o
utilization of .volunteers from the National Council of Negro Women (NGNW)
affiliates on. a local level in,the District of- Columbia as well as

o

P

. % _ . There are 56‘Women~now involved as COPE volunteers. A11 except 4
are NCNW members. All committee chairpersons are NCNW*m iember sk Retired
members--of NCNW in the District of Columbia are “being contacted Retired
;iﬁg - teachers and principals in Phi Delta Kappa, an affiliated sorority of
L - teachers, are taking‘major tasks in ﬁ'e development of the program w1th

: volunteers. ) - .

»’

-t . . . The following committees have been brganized and ‘are very active°

S e Recruitment Committee

-- Mrs., Veta ﬁarrison, Chairperson . )
(NCNW Greaten Washington Section) )

~=' Mrs, Ruth Dillafd, éhairperson '
(Phi Delta Kappa)

ol Mrs. Gladys Harris, (Phi Delta Kappa)

-- Mrs.. Lucinda Allen, (Signa.Gamma ‘Rho) "f 8
: -- Mrs, Florence White, (Phi Delta,xappa) v -
IR . -- Mrs. Ernestine Jefferson, Volunteer Coordinator
- ' . i ‘ . ’ ) ’ i ' )
[N . : ’ ’ .:}y ‘ 65 . .' - . S
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Social Service Committee

s

---Mrg. Arneta Molley, Chairperson
‘ (Phi Delta Kappa)-
-~ Mrs. Barbara Stockton, Co-chairperson
(Delta Sigma Theta) T

Hot Line Committee:

Mrs. Arneta Money, Chairperson

*(Phi Delts Kappa) - .,

Mrs. Gladys Harris, (Phi- Delta- Kappa)

Mrs, Mary Carpexu:er, (Alpha Phi-Chi)

%%S. Florie Robinson CoL

Mrs., Lucinda Allen, (Phi Delta Kappa)

* Mrs. Gladys Roberts, (Women® s Auxiliary, National
] " Medical.Association)
S Mrs, Rosa Jones,” (Phi Delta Kappa)

Program Support Committee T e

-~ Mrs. aGladys Harrls, Chairperson
. (Phi Delta Kappa)

_i'lidening Horizonsg Committee - Cultural Support

* == MrsT-Ruth Dillard, Chairperson
(Phi Delta Kappa) R

,)
e

Acadeiiie Support Committee-

Moyt t

- Mrs. Josephine Peace,,f(,‘hairperson . .
(Project CALL, D.C, *Public Schools-Adult Education)

s, *

Arts & Crafts fC‘ommittee )

-=-Mrs. Louise Kemp, Chairperson
Consulitant, Operation COPE ,

---Mrs ~AY alon Green, Arts & Crafts Imnstructor .
Operation COPE -

- Mrs Viola Wilks, Interior Decorator
Volunteer, Operation COPE

-~ Mrs. Barbara D, Gross, Participant

>

Operation COPE = _s
LIS e - h
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Areas>of Volunteering

Volunteer services may vary from a relatiyely simple task to servicing
or sharing in-an area of spcialization. In order to facilitate its °°
volunteer development plan COPE has, within the dictates of its orgaui-
zational structure and the target population to be served assessed its
volunteer needs in terms of the calibre of persons needed. The volunteer
support envisioned includes, but is not limited to: .

E

b . i » .

° GENERAL

B - — o
-- Recruiting other Vqunteers

- == Participant 1n Speaker s Bureau "Selling the COFE Program
-~ Prepare .and disseminate publicty for- ngency to media,

organizations, newsletters, etc. - - . - - _ T
" == Clerical duties’ : ) ’ . o
R -~ Prepare mailings

-=-= Listen to people and understand

-~ Telephoning

° GROUP JOBS,
- Prepare mailings

-~ Process instructional materials
- Accompany staff and participants on regular scheduled outings

-~ Perform clerical monitoral and teacher reinforcement
tasks under the supervision of tlie classroom teacher .

-~ Perform gimple maintenance tasks - .

~-= Perform record keeping functions ' .

-~ Collect, monitor, duplicate tests and forms

-- Assist teacher by having ‘special skills in the areas of
gsewing, homemaking, arts and. crafts®

= Assist reading specialist with basic and/or remedial

- instruction

' SOCIAL SERVICE COMMITTEE ‘ - -

-~ Assist clients with money management and budgeting

-~ Teach nutritional and homemaking skills -

-- Help clients find assistance from community services
social recreational needs ) ‘“

-— Answer inquiries about resources in an information and’
.referral service, known as the "HOT LINE.'

- There will be eight groups of two people who will man. the,
- MCOPE HOT LINE" at assigned timés. Letters will be sent
.to the partieipants informing them of this service. Mothers
with emergency problems w1ll be able to call this number

. . - I3
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E at the two 1ocations -~ Stanton Dwellings and Selden-Thomes -
e Community House to get immediate help. The areas of coverage:
. food, clothing, housing, health needs, legal aide, law enforce-
e, - . . -ment and possibly emergency monétary aide.. Any situation
. that the volunteer Stﬁfi can not handle will be referred to
o T .o & staff contact person;

A o WIDENING HORIZONS COMMITTEE - CULTURAL SUPPORT -

.-- Art Centers tour guides

-~ Museum tour guikdes

-- Present travel and slide talks
-- Take partic1pants on trip to hlstorlcal 51tes .ete,

£~

& ARTS & CRAFIS COMMITTEE - : T

~ < -

" -~ Teach crafts with children -. < o .
~- Share tips .in home decorating with inexpen51ve and )
simple crafts ’
. ~= Share cratts to beautlfy the home

-




Mothers and Children Trips:

-~

e National Zoological Park and Cabin ‘John

" _On Tuesday, June 24, 1975 COPE staff members Mrs. LaVerne .
Butler and Mrs, Avalon. Green with.10 COPE volunteers guided 47 COPE ) .
mothers and their children on a trip to the National Zoological Park o
in Washington, D,C, and a picnic at Cabin John Recreation Center,

7401 McArthur Boulevard, Cabin John, Maryland. The 16 COPE mothers

had with them 31 children of varying ages, This was the first trip
P of the mothers and children to the Zoo; together they learned the .
names of the animals and their characteristics, All "had a delightful
time, A large number of the mothers stopped at the canteen for snacks
although the food they had prepared for the picnic was on the bus, T
They seemed to want the full experience for ‘themselves and their chil-~ T
dren and expressed it. in this way. Another reason was that they thought
that buying food as everyoneé else was doing would make them like the -
other visitors; they do not want to appear different, or podor, - From
the Zoo they went by chartered bus to Cabin John where they had their
picnic lunch and the children rode the ecarousel and other recreational
equipment., COPE mothers are inclined to give their children No recre-
ational. supervision.,. Some wanted *to turn the children loose” and
play cards or read. One mother claimed her lunch was stolen from the- o
bus. A teacher shared her lunch with the mother but the mother would )
not share her lunch with - her two daughters. Some of these mothers
have an unreal expectation of_endurance of hunger for their children
.when- fhe mothers are full and the children are hungry., There is
evidence of the need for more parent and child discussions and trips
of this kind in which mothers are observed utilizing their new knowledge.

o

.. Wolf Trap Farm ! ' -

An opportunity to participate in the daytime program at Wolf
Trap Farm provides a variety of cultural experiences. On July 30th .
COPE was a daytime guest of Wolf Trap, By chartered bus 11 mothers
and 21 children rode with 4 COPE staff members to the farm in Virginia.
Mrs, Mauguerite Selden, Consultant and former Assistant Superintendent
for Adult Education, the Urban Service Corps, Summer Schools and
Community Schools, arranged for the trip with the Wolf Trap Administration.
Mrs, Selden, Mrs, Louise Kemp, Consultant and Dr. Edmonia W, Davidson,
COPE's Project Director drove down together in order to take advantage
of an earlier meeting. The Theatre in ‘the Woods was the setting for
“the performance of Garden Menagerie by Street 70 Theater Company. The
children laughed, applauded and responded verbally when performers asked
them questions., This poetry presentation was followed by the Creative
Workshop which demonstrated encounter, group techniques. All but one
of the COPE children and two COPE mothers partiC1pated in the pantomime
activity., Before iunch the group toured Wolf Trap auditorium and were
invited to an afternoon rehearsal of the evening performancé by the

- National Symphony Orchestra., C,
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Volunteers helped served lunch of hot- dogs, potato chips, strips
of carrBts and celery, orange juice and pretzels. It was good to see
the children enjoy carrot and celery sticks and venture to taste the
. pretzels as a new food. COPE' visitors served themselves and cleared,
their area of trash before they departed for the Theatre in the Woods
to -see- "The Art of Puppetry’ by Bob. Brown. ,There were a variety of -
puppets demonstrated to show how they operate. Each Chlld was given
a paper bag to make a puppet for themselves

.o

Later the group heard the rehearsal of the National Symphony
Orchestra Concert to be held that evening. They enjoyed the- concert.
After. the rehearsal the conductor of the orchestra answered questions

from the bisitors.

This was one of the activitles of the Widening Horizons Committee
chajred by Mrs. Ruth Dillard .

-
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Operation COPE Volunteer Meetings .

® KICK-OFF.MEETING: (Included Panel Discussion by COPE staff members
on COPE history and need for volunteers; also displays and demon-
stration.of items made by students mothers in Arts & C;afts,-Sewing
and Typing classes in- the COPE program) ,

., Held at Bunker Hill Elementary School, 14th & Michigan Avenue N E.,
Washington, D.C. on Tuesday, March 18, 1975 at 12 :45 - 3:30 P.M.

o ORIENTATION SESSION FOR VOLUNTEER TRAINING (Included Planning Session
for. Academic and Social Service Volunteer Support by Washington o
" Technical Institute Cooperative Extension Services and Project CALL)

* Held at Blair Elemeptary School 6th & Eye Streets N.E., Washington,
D.C. on- Thursday, March 27, 1975 from 10:00 - 12 00 Noon.

) TRAINING SESSION FOR VOLUNTEERS (Work sesszon of Selected Committees
and :Adult Reading’ Improvement Techniques by Project CALL).

Held at Blair Elementary School, 6th & Eye Streets,‘N.E., Washington,
D.C. on Thursday, April 10, 1975 from 10:30 A.M, ~ 12:30 P.M.

® TRAINING SESSION FOR VOLUNTEERS: (Included.Deuwonstration on Adult
Mathematics Improvement Techniques for Volunteers; also discussion
. on the Food Stamp Program and demonstration on Mini-Gardening by
_ Washington Technical Institute’ Cooperat1Ve Extension Service and

Project CALL). . - .

Held at Blair Elementary School, 6th & Eye Streets N.E., Washington,
D.C. on Thursday, April 24 1975 from 10:30 A M ~ 12:30 P.M,

e NCNV AFFILIATE RECRUITMENT MEETING: (Include@ Repo?t of Volunteer
Recruitment and Tour of .classroom facilities at Bethune Family »
Learning Center),

Held at Selden-Thomas Community House, 2011 - 13th Street, N.W.,
Washington, D.C. on Thursday, May 29, 1975, 10:30 A M. - 12:30 P.M.

. _TRAINING SESSION FUR.VOLUNTEERS- (Arts & Crafts Demonstration and

Participation which included the folloW1ng-'Tie-dyeing and Plastic
..Molding, - Interior Decorating Tips, Parent Child Craft Activities ™~
and Volunteer Assignments by COPE staff). ,
/
Held at. Selden-Thomas ,Community House, 2011 - 13th Street, N.VW., =
Washington, D,C, on Thursday, June 5, 1975 from 10:30 A,M, -
T 12:30'P.M, _




THE NATIONAL COUNCIL OF NEGRO WOMEN, INC.

The National Council of Negro Women was founded in 1935 to take
concerted action for the advancement of the Black woman and her family
Today; NCNW links 28 national women's organizations and include& women
of diverse backgrounds:bound together in a .common resolve to effect basic
communlty change.
- Founder:

Mary Mcleod Bethune

President: )
Dorothy I. Height

National Affiliates .~ ‘

- .Alpha Kappa Alpha.Sorority, Inc:
Chi -Eta Phi Sorority . . -
CME Church Woman's Missionary Council
Continental Societies, Inc.
Delta Sigma Theta Sorority, Inc.
Eta Phi Beta Sorority
Grand Temple, Daughters of Elks
Iota Phi Lambda Sorority )
! Ladies -Auxiliary of The National Dental Association
Lambda Kappa Mu Sorority . s
las Amigas, Inc. - : . ’
National Alliance of Postal and Federal Employees
.National Association of Fashion and Accessory Designers
National Association of’ Negro Business and Professional Women's Clubs, ‘Inc.
National Council of Puerto Rican Volunteers )~

National Sorority. of Phi Delta Kappa /

Sigma Gamma Rho Sorority, Inc. i

Supreme Grand Chapter, Order of Eastern Star . T
Tau Gamma. Delta Sorority

The Chums, Inc... o o . -
The Continental Socleties, Inc‘ ]
“Trade Union Women of African Heritage’ ’ . ) Yo .
‘Unitarian Universalist Women's Federation ' '/

Women's Convention, Auxiliary to The National Baptist Convention, UsA, Ixnc.
Woman 's Auxiliary, National Medical .Association

Woman's Home and Foreign Missionary Society, AME Zion' Church -
Women's Missionary Society, AME Church
Zeta Phi Beta Sorority, Inc.
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O \ : STAFF DEVELOPMENT . Ll

A staff? development program was initiated in August, 1974, when
the new project director joined the COPE staff, 1In AUgust and September
the staff was engaged daily in development programs which included the
psychology of adult education, the sociology of adult education and
the disadvantaged adult learner in relation to society. The philosophy
of humanism as applied to adult education was discussed. The following, _.
were some of the books used: The Adult Education Handbook, 1970 published
. by the Adult Education Association, U,S.,A.; Adult Education' State
B - Demographic Data, published by the National Advisory Council on Adult.
Education; Tested Techniques for Teachers of Adults; The Second Treasury
of Techniques for Teaching Adults, You Can Be A Successful Teacher of
Adults and other materials, published by the National Association for
Public Continuing and Adult Education; Family and Personal Development -
in Adult Basic Education, by Edmonia W, Davidson, published by the
National University Extension Association, One Dupont Circle, Washington,
D.C., Modern Practices of Adult Education, by Malcolm Knowles; and Adult
- " Education Procedures, by Paul Bergevin and others.
A copy of Family and Personal Development in Adult Basic Education
by Edmonia W, Davidson was given to each staff member, "The objective
- ot this is to help teachers work more éffectively with low-income families
: (1) Developing an understanding of the circumstances and life styles
of the following major groups: Urban, Rural, Appalachian White, Negro,
Puerto Rican, Mexican American, and American Indian, and (2) Utilizing
reality-oriented resource units in the following areas: Family Health
and safety, homemaking skills - food, clothing, shelter; Consumer Education;
Money Management; Family Planning and Family Relationships, and The Family
aitd the Community, B

. ew L
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COPE- staff spent a week studying Part I of the book and discussing
"Family Income Distribution in the United States - What kinds of families
~ have low incomes and why," "Changes in Low "Family Income in the United
. States between 1959 and 1969 ~ In the Nation and In Metropolitan Areas,”
and "Life Styles of Low-Income Families." A second week was devoted to
studying Part II which begins with a chapter on "Selected Materials in

. ’ Developing Program Content, Curriculum and Methods for Parent and Family
! Life Education in Low-Income Families,' followed by resource units which

i . includes materials that can be used in classes,

“The case study method was studied for more than a week and the
process of making case studies was given depth by reviewing and discussing
. Children of Bondage by Allison Davis and John Dollard, published by the
! American” Council on Education. This study of Negro Youth in Natchez,

« ~ Mississippi and New Orleans, Louisiana in the late 1930's “and The Eighth
! ; Genenndon edited@ by John H, Rohrer and Munroe S. Edmonson which follows

provyyee
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these cases up twenty years later and reports on the same subjects was )
gstudied in order to understand the longitudinal findings, A major interest
of the first study was the training of children, In the second study there
was a searching to find out what had happened to the Children of Borldage,
but also to find out whether they were perpetuating in their relatibons

with their own children, the methods by which they had been trained. These
two books are very useful in understanding the case study method as well

as child rearing practices. ' ‘ ‘

<t

A more current book of case studiés Nineteen Negro Men by Aaron
Rutledge and Gertrude Cass, portrays men in a manpower training program,
being trained for the job 6f nurse's aide which did not take into account
_the self-concept of the men and their interest in the occupation.

. One week was spent in.the psychology of adult education utilizing
materials from The Adult Education Handbook, 1970 and.Modern Practices
of Adult Education by Malcolm Knowles. The same sources were used for
studying the sociology of adult education.

e

PRINCIPLES OF ADULT LEARNING AND IMPLICATIONS FOR ADULT EDUCAT ION

One of the fundamental objectives of Adult Education is the develop=-
ment of the people themselves to the end that they, through their own
initiative may effectively identify and solve the various problems they
face, If educators are to provide the channel for self-actualization,’
they must know how to set up learning experiences and how to recognize °
them when they occur. :

Principles of Learningk

e Behaviors which are reinforced are more likely to recur,

® Reinforcement to be effective in learning should follow almost !
* {mmediately after the desired behavior and be closely comnected
with it in the mind of the learner. A total mdrk on a test the
day after it is administered has little or no reinforcement value
, ‘fOr the specific answers,

'

‘e Practice alone is not adequate., The learner cénnot improve by
repeated efforts unless he is informed whether or not each effort
hag “been successful, - : |

|
'
A
.

3

* Adapted from Goodwin Watson, '"What Do We Know About Learning,"
Revolution in Teaching: New Theoty, Technology, and Curricula,

ed, Alfred de Grazia and David A, Sohn (New York: Bantan Books,
1964), pp.82-7, .




e What is learned is most likely to be available for use if it is
learned in a situation much like that in which it is to be used and
immediately preceding the time when it is needed. Much-that is now
taught children might be mpre'effective,if taught to responsible
adults, .

e Information concerning progress toward a learning goal (which
desirably has been determined by the individual) facilitates
~ learning.’ -

-~

Iﬁplications for Adult Education

o Learning should be problem centered, The problem should be a problem
for the learner, not a problem of the teacher, When the learner
E sees a real problem he is motivated to seek some kind of solution,
(The teacher's obligation is to provide situations in which the
.learner sees a broad range of problems from which he may select.

¢ Leatrning should be experience-centered, The teacher should be
knowledgeable of the learner's backlog of experience, insights,
$ets, etc,, so that they may be used to facilitate rather than
ﬁinder new learning. In addition, activities and experiences in
the classroom should be directly related to real problems of the

. fearner. : :

. Egperience should be meaningful to the learner. The experience
that bears upon the problem must be suited to the learner's capa-
city to perceive, his age, his interests;*his readiness, and his
capacity to understand. A shared responsibifffy 61 the learner and
teacher is to create a climate in which the learher can see meanings.
These meanings do not come passively to a non-participat}on learner,

e The learncr must be free to look at the experience, The climate is
an important factor in effective learning. This climate is described
as pleasurable, permissive, supportive, accepting, free, spontaneous,
reality-centered or person-centered, The learner who is emotionally
and psychologically free to look at experience is ready to start on
the process of acquiring the necessary behavior with which to learn
and to grow, for learning to proceed creatively and optimally the
learner must’be adjusted emotionally to the learning situation, the
teacher, the fellow students and to the classroom climate.

e The goals must be set and the search organized by the learner, ;
It is important that the goals of the broad learning quest be
set by the learner. The learner must be free to make errors,
to explore alternative solutions to problems and to participate
in decisions about the organization of his learning environment,
For maximum learning the learner must interact with other learners
in such a way as to expose his attitudes and gaps in knowlcdge
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and skills to himself and tb others, His attempts at solution
should be a series of tries, which become increasingly effective
as he gets Ieedback on each try hnd modifies subsequent explorations.

e The.,learner must have feedback about progress toward goals.,
Evaluation of progress toward goals, particularly when goals have
been set by the learner, is highly important, Some indication of
success or failure, some frame of reference for determining adequacy
of problem solution, some corroboration that the alley is not blind,
some reality factor with which to assess one's achievement against
one's level of aspiration, or some knowledge of success or failure

\ is necessary in the functional feedback process. '

Tyo workshops for teachers were held by the Children's Telev191on ///
Workshop, Mrs. Barbara Lindsey directed the one of Sesame Street and
Miss Hengietta Smlth directed the workshop on Feeling Good.

Several publishers presented their materlals at different times
during the year, The materials from the National Association For Public
Continuing and Adult Education were used at Friday meetings throughout ’
the school year, P

Staff devclopment involv%d understanding the disadvantageﬁ/segment
of society and its relations to the .larger society but using a humanistic
approach which emphasized the equal dignity and worth of every 1ndividua1
In-service education began in August, 1974, and was a part of each day's
work until the program opened at Stanton Dwellings on October 15, 1974,
This involved:

°® Understanding the development of roles in relation to status
and the processes of human growth and development from infancy
through adulthood,
e Finding materials which relate to the experiences and the needs
of learners in this program. Emphasizing the role of the teacher
" of adults as also a learner.

e Relating instructional programs to the needs of the learners as
expressed in individual interviews and in follow-up activities,
Organizing the program to relate reading and mathematics to the
skill subjects which interested the learners and offering them
individualized instruction in a read1ng and mathematics, clinig,

° Ufilizing programmed instruction materials attuned to adult’s,

Yy

76

82 o




5
¥

A

Threat and punishment is not, psychologically, the reverse of reward,
It disturbs the relationship of the learner to the situation and the
teagher, It may make the punished response more likely or less
likely to recur; it may set up avoidance tendencies which prevent
further learning,. It does not assist the learner in finding and

“fixing correct response,

Readiness fac111tates learning. It'has been referred to as a

-complex product of interaction among such factors as, (a) sufficient

phys1ologica1 and psychological maturity, (b) sense of the 1mportanue
of the new learning.for the learner in his world, (c) mastery of
prerequisites providing a fair chance of success, and (d) freedom”
from discouragement (expectation of failure), or threat (sense of
danger). . . - - -

The sense of satisfaction which resiilts from.achieveﬁent is -the
type of reinforcement which has the greatest transfer value to
other life situations,. Extrinsic reward (commendation) aepends
on its dispenser,, There is no need to strive if the reward-

giver is out of the picture, Also, cheating can sometimes win

*"the extrinsic reward., The intérnal reward system is always’

present for the learner, and he sees. 1itt1e gain in fooling
himself, . ' @
g by

Learners progress.in an area of learhing only as far as they need

to in order to achieve their purpose,  With_ 1ncreased motivation

(new demands and oppontunities), they Wwill 1mprove._ The most
effective effort may be put forth when tasks are neither too easy ’
nor-too hard - where success is qu1te poss1b1e but not certain,

P

Genuine participation (not pretended sharing) increases motivation,
adaptabillty, and speed of léarning, Excessive direction by the -
feacher is likely to résult in apathetic COnformity, "defiance,
scapegoating, or escape from the whole affair.

w 5
Tolerance for failure is best taught through prOV1d1ng a backlog of
success, Adults who experiencé too much frustration cease to be
integrative, purposeful and rational in their behavior. ~The thresh--.
old of what is "too much varies; it is.lowered by previous failure,

The best way to help individuals form a general concept is to pre-
sent the concept 1n numerous and varied specific situations.

Recall shortly after learning reduces the ahount of forgetting.
Spaced or, distributed practice facilitates retention,

People/remember new information which confirms their previous -
attitudes better than they remember new information which runs ,
counter to their previous attitudes. .
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e Expanding the experience of learners with know%gdge about agehcie$§
" and organizations which will meet their needs, and helping learners
to participate:ulcommun1ty organizations, Important here is the
. relation of mothers.to the school act1vities of their ch11dren at all
. age and grade levels, .
-y

o

e

.
B e

W"

® Develop1nm among mothers the support of educational programs wh1ch
’ their children needv .

Goal-setting object1ves include .not only the state ABE plan but also
include the -goals of the learners who have a high priority. in the initiation
of a program,, They understood the purpose is to help them_ perform their
roles in the family, in the communlty and at work,.«Since the learners were
1nVO1ved in settlng the goals-they evidenced serious interest in achieV1ng
them, ~ . .

- a - o

s . S s
- .

v

Staff deVelopment for teachers and para~profess10nals has enabled
then to work effectively in a program based on the experessed needs “of
young, solo mothers and-to modify the- program continuously to reflect
.the more specific needs of participants, At the ‘staff meetlngs conducted
every Frlday each teacher tells what modi£1cation was made by partic1pants.
Teachers and para~profess1onals have learned how to interview these mothers
.and to make a case study of each participant, Team teaching was developed
with para-professlonalsa§each1ng skill subjects in cooperat1on with master
teachers of adult basic education who helped develop reading and mathematics
in -relation to the lesson in the skill subject, For instance, the para-
profess1ona1 sewing teacher worked with a master teacher to develop reading
and mathematics related to the sewing lesson plai: Para-professionals
have developed the ability to make their own lesson pldns and to implement

4

40

them.

)

2)

3)

- . B >

s Questions for Discuss1on Each Friday

o
Have your students had an 1nput into the ABE program? If so,
how? . ‘What havé they added or changed? _ .

i

\-m v

Do*your participants have any way of adJusting the on~going

‘program? Individally? As a group? -

i’

What methods did you use for recruitment? Retention?
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LT ~ 4) VWhat are<the reasons given by your students for particigg’gion?
) Numbet-
. : R ’ prran r o
) a) To gain employment \\J\“
"b) To get a better job . . T o7

c). Self 1mprovement

d) To be able to help children in school
e) --To pass the GED ’

£) To qualify’ :for job_training

" . E) To learn to read and write ’ N
R, . _h) To get out of the house and into’. -
. . something interesting™ .
i) Other %ﬁ?’" . oL ~
5) ~ What materials do you fecouime:ndﬁ";“ Why? . o

-

6)- Vhat methodé of instruction do.you especially recommend?

e,
L 2%
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RESEARCH-AND EVALUATION

COPE met its target population requ1rements that eighty percent of the
mothers should be low-income, heads of hOuseholds, less than 36 years of
age, with less than 8 years of schooling as measured by standardized tests

COPE proposed to work with 100 mothers. COPE enrolled 110 mothers,
84 at the Stanton Dwellings Family Learning Center and 26 at the Bethune |
Family Learning Center. " Twenty-eight enrollees were not considered partic-
. ipants because they attended classes less than four times.

e

An evaluation of the achievement of individual participants is 1n the
following table.. The "Highest Grade Completed" is the grade completed by
the student when she was in school. The “"Placement Results' came from test
results when the mother was be1ng enrolled with COPE. The Fundamental
Achievement Tests were not taken by all students although a serious effort
was made to- get each student to take these tests, For those who took the
tests an improvement in test .scores was recorded The evaluation of maJor
changed behavior is shown in the last columns which shows what the student
made or did, These changed behaviors were significant. Evaluations of
'QOPE by the participant mothers give some insight of their growth. Both
of these evaluatlons show that the program of the Family Learning Center pro-
grams were relevant to the lives of the learners. .The case study method
which involved the making of a case study of each mother paid off in greater
understanding of the mother as student, a closer relationship between teacher
and student, and the development of a program and of materials relevant to
the life of the learner. The participants gave a Fashion Fair on June 13,
1975 at which they and their children were models for their seW1ng and tail-
.oring products. Each mother presented items she had made in the Arts and
Crafts classes. The Fair was invitational and its theme was "Learning is a
Beautiful Experience.”

The Advisory Committee. functioned as a group to help COPE's program. - 7
I1ts members came from org§m1zatlons and agencies which touched on areas simi~
lar to COPE. They helped spread information about COPE within their agencies
and outside their agencies. They were helpful with publicity, in their
bulletins and radio programs. The visiting nurses gave ‘COPE brochures which
they thought might be useful. Members shared information about their pro-~
grams which were useful to COPE. The member from Manpower_ encouraged the
development of an application for" re-funding COPE by that agency. The
member from the D. C, Public School Adult Education Program made space avail-
able for the operation of COPE's training of volunteers. Whenever COPE
needed space, ,the agency provided it. COPE reported its operat1on to the
teachers in the D, C. Public School Adult Education Program in its Survival
$kills Workshop.  The 'COPE participant members helped the other members of
the Advisory Committee feel the v1tal1ty of the program and 1ts usefulness '
in helping them solve their problems. .

-
A
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COPE's Volunteer Program which was-involved in recruiting, training
and placement of volunteers showed '

"

-

e that affiliated organizations and local sections of NCNVW-are an
important source Ior volunteers; that Phi Delta Kappa, an honors
society in Education, is especially helpful with members who
are retired teachers and principals, '

‘e that cooperation between COPE and the D,C, Public School Adult
Education Program made the sharing of space for meetings and
for leaderspip training of volunteers mntually‘advantageous, and

. e that the pattern of cgmmittees<shou1d be easi;y replicated in
and city.
QOPE is to be presented at .the. 37th National Convention of the .
National Council of Negro Women to be held in Washington, D,C.,
November 9th - 16th, at the Sheraton Park Hotel, 1In a workshop, the.

" GOPE program will be presented and discussion will .focus on how the
‘COPE experience can be utilized in any city., A Handbook on Family
Learning Centers For Low-Income Mothers Who Are Heads of Households

Will be distributed selectively at the convention, It is expected
that delegates will decide ip.what qities COPE will be replicated,

COPE's program will be presented at the 1975 national conference
of the National Association For Public Continuing and Adult Education
2t the Hilton Hotel, Chicago, Illinois, At the session-of the )
Committee on Social Justice, COPE's director will be a member of a
panel focusing on the issues and concerns of women on November .6th,

@

An article about COPE will be submitted éo Adult Leadership.

Reseach and Action is the firm emplojed to evaluate COPE, Its
evaluation will be presented separately,

e -
~ . - » = > - 3

». 3 .

.

O



g, ey

_soyaue oy yam dix3 ‘AN ou3
Uonc:hmﬂv Arracaoduay, mvmﬁnﬁoo jou pYp 3ng ‘Iojzyldanunp
JI0X mmouv uedog !{sworqoad axvd .PIIYO JO OSNTIdG vsnaoaa

T Cd

SNOAJIDU XdY

. 9PTU SWOOISSETID TTrws ay3z prevs ‘wexdoad jo gro Suy

-doIp oxo0yoq FSoIP- UMOIY xo3sofyod j3iuy oYquOp . .v OpU
y

. . ‘ SCSERTO
TP 2udpnls pojearjour LX2A sty {pozissydang svm osnoy
xoy xe33¥2 3no paddoap 3nq ‘Aep Lxond S8SSUVID pPOpuUIRIV

9OULPUILT IVINJOT 03 o1
BuydLy Jutusesr ur ssdafdad 813311 :howacn MWOOMO zm

M2S j0ou. pYg {S3FVID ¥ S3ay. uy sonburd MﬂMan Jo Jogsvid
ape;; ‘suoarqoxd oxeo pPrIYO 03 anp Edthhn Jo p:m poaddoaxq

IO A0 € PLos puv jueqd
-912 7 ‘speay uvorxyy ‘duvy I .mhcu% qu wwaoo («{s] wﬂama

io hmamnaa ‘sopurd snogawnu ofnz {Butmog uy gyusjund

uooxd opujy fo3wvwrp uriy hovwa_scu&OAa O 3no voanoaa

llllmquHUIﬁlﬂﬂullnd|MAdHH|QJQIUﬁa¢;oc T OPCR T oaeﬁn
~wod Jou ﬁyv anq ‘ayusauuvd 3 yruy DTquUOP hovahHoa ucdaq

nzﬂaou.:u {dnox3 juoaed T JO IOOTFFO UL ST JUDLIDATOA
~uy xo¢’'o1 oanp werdoxd woxy ATo9AT1I0NIISUCD poOJrIBISG,

8s

mzt ‘

2,

- swotqoxd oxed PTIYD
o3 onp wexdoxd yo 3no poddoag .fnamm 03 possoxdoud
.vms poods mxowa g ur {A1uo ssurdo JurdLy uy poryoaul

M1t

: * uoIpriify
uma X0z Suyyzord avfrum o1 vmpnsuupu jou svy jnq ‘ouoy
e SuIyloTo Ioy TTB Supdrw mou ST

syoers *ad g ‘3soa ~vﬂ5musan 3TWy. 8TqNOP hOpnOhAon ape

{ssero uy ssoap puv|

(5N

; hvmm&uh 003,, @2IoM sxajTamad4l pres {sassulo oa
* oonubnoupa &aﬂsmmh&ﬂ SurmorTor weadoxd Jo u:o paddoaxq

o

~

SIONQOYd CNV SINTWIATTHOY WOONSSYIO UAHIO

N
~180d \ ~mud

=LS0d

%
~Tid

TedTAoUNg

TUQISAT

?Abmxx INTNIATIHOV. 4;9/N2¢G7PA

sO13Tl 3uypeoy
-2 8¢ nnau&cxa@
maquwm HAAJLQ¢QA

I51aK00
2avss’
Hn 110 m

nHTM?m>mH=O¢ wadﬂmm Zoozww¢d0 zm:wo anNv
ISIL INTHIATIIHOV- A¢Hauzdafbh wHQQwNm LS3L LNINFOVId qaLITANGD mndmw JLSaNOIH

- . %, .maé&ozzﬁ NOLNVLS TVAQIATGRI O, INTWIATIHOY. - o

o
x LA




+
a

Y £ U bt i e

3 .‘.\.wdﬂiwu o

| 3S9IX93UT FO POT] mu enp Wwexdoad yo
juno vonnomc puB $3593 'JUIWIADIYOE Luv L3 03 PIsSnIdy

3

L3

U316

_
!
! ‘ 151d4} MxoTo sv

fotdud mﬂaﬁdoon%hmmoo woxy A19A¥3OoNISUOD PO3erIEdds
. R} T ——

IIT

. ; TIOSXD oF 3Tusjucd pur SSOX
u>ﬂuluOMWW/cd .oooﬂ_ 94103 mmMMW/A/& u .mm«mo w:«aow
ur {s3yexd 3 szay uy axnloyd 1 pue ‘yzoyg whﬁ/uMWum

1 pue SyloId ohUPOAu Z ‘sprou syxed jo xoysuyl 2 oD

]

3%

SICK - JSXTS ATD 40Uz dni0A

] i .
S30p OS1V muaomhmz 0¥ -un0od JujudA® uv pur sIoIydnep’

I3y IOF SISSIIP FTWA IIQNOP J93so0htod g opep {sdnoad
fQpunuwod pue judxed pue S9TITATIOE SSTID TIT UT DATIOV

izt

L
R
3 L)
!

., f o N 3s¥d£) xmoao
sg pakoydud suedog fwdwog _Jo vumnmﬂmzﬂnha e Juiagnb
-D¢ JI92JC Euhmowa.onv woxy Ar9aT13onI3suod porercdog

121

N % SOUL [ [OM(] UOIULIS WOJAJ JujAoH
0337 wexdoxd o:u_uonnouo {aoucpungie Jood Jo osnedaq
* mo«:wuo YTy 3 Suypvoy uy ssoxfoxd o13317 !Addots
) sem aom ang .EQBWOM A193vuixoxdde o3 -du poaods JuydLy.

.ilmwwmou L3 TuUnunuod vmmb tsoTXqI Podp 913 put odanjzjuIny
snbrjur ‘sprow oy3seld “ALexl ysu ‘SoInITF OTWLIOD IPUN

txyeg uotysey JoF|3Ins SJupyaeq plte 3insaued pajzorduo)d

TSIUTI], 3ol ¥ JUTpeow_ uy w:oc:um cowcﬂa
~p8 3sol !{sofxqui PoAp.or3 puv dwel T  ‘sAvIiqse g ‘39S
X91STuLs 9peTR’ fzrosIoy J0r jyngjued T pue USIPTIUD

b

a9y IOF muxu:muvmw pur SosSoxp g ‘siovys Ired g opTi

ATSnopudwdI} poAOIdwE PeY.yituwl pus IJurpeox JXoH
‘uoyzeonpld p:owam puc oyurto Suypeoy Uy SIYI dIOF
-2 ALInFYylycy mvwmauo popus3zjr pPUH . {uoj3TTOX SSou

IIOH Y3 03 u:o&uﬁ?soo Te303 Suphoa x03Fc 3no poaddoxq

..

S1OnAOYd ANV) SINIINIATIHOV HOOUSSVIO UAHIO

S1InsSM LN

N 2
—
.99 6%
.08
y9 125
\19 2
—
;
~Is0d . ~aud
TeoTLomNyN

il

14

FAZTHOV TVINTWANAT SITASTY INIRIIVId

LTI

“ . . SINSWIATIHOV' QILVIRM IKOOUSSVID UILO GNV

- < 3

S . IS3L INTWIATINQV TVINGKVANNL ‘SLINSTY ISAL INANIOVI ‘QILTTANOD IAVHO LSTHOIH
‘ ~”maz<mHonz<QWZOBz¢km,u«:nu>mnzu_ho LNIRIAIIROY v )

v

A

gayad
JISTHOIH .




R
5

3o

»

. . S e «illlv'lj\ftr

B TS

93
87

I9330q 303 udIPTTIYD,
I93Je SSBId 0] UIN}ax jou vﬁu anq prou xo3seid T ovnz
UDIPTFIYD DTS I0F 8xvd 03 wraxdoxd jo 3no paddoaqg

93Tt

Lz

—
¢

ﬂnmpca& JIuyoTqnOp qummmﬁon ud3x3 pojorduwon ‘Joyjou

sse10 3urmads uy

ilm

v9

o'y (108 4

901 .

92

ﬂﬁﬁ ‘purtaq I9y yo oavd o¥rva.oj wexJoad Jo usovboaaoua
) ucﬁsp
~fue ojeu, po: PTIP 3nq 3Jurmsg uy Uouﬁouzm {syread d sjay
AT sprow O13seid g IJupdew xoa3jye Enuwoun Fo ano poddoag

s

q3et

, J1J0IQ JOF MOU ShwoS .Jfed :szvrh uy 3INS SIYI, 10F
208Td puodos uoM {3uryo3zyis dol pOTTLIOP UM 3¥nsyued
poIOTIeL3 T DUt 3IIYs s,uew [ ‘ssoxp szxods 1 ‘sxajzysSncy
¢ 39y Ioy siey UITH mwmmouv 2 ‘Ssoap oAIF-I933Fe T OpPLN

31T

I : 3 DO O TURIOD
w mwo>o: nq .mmdﬂﬂ%uzﬂaom uy ¥19sxay xoj wmwaw mcuom
’ {osta B pur Lrxy yse ue ‘sprow Id3suld ‘sSOTpuvO opup

{35003 Uy .JO 3ovT 03 onp trexSoxd oﬂv Jo 3uo poddoa(g

-

B (o} @ I € T I¥ (T P - R0 4 R SRS Ws S U 1§ G T 172 (S QT S S A T on YT roNd
J0F Swa3ly ISOY3 HomWnOE pIOS~-oanzjuany penbyjue pue
soTpued ‘spiow o933surd ‘sfexaysc ‘sducy apri {Iozydnep
I0Y XOF SSIIP mcapo~nﬁoo X933t sseyd Jugmos paddoaq

o°¢

SIFCXTTY IV rﬂ‘wc:ccﬂc TIoW Sf.d8a JO J035Gld g puv
mzmaa yse, g opuiy {oonepuojjr x0od 03 onp jrasaay Jog

ssdap v 93o7dwod jo0u PIP Ing :umom {357d£3, HIOTD St po

~Lotdiso owodoq o3 werxJoad woxF hHo>ﬁe05uumnoo vOpdurﬁﬂm

‘wITT

. SaSSTIO S3FeID [ S3IIY Uy s9Ipuwvd
pue ‘sprow syaed-yo xo3seid ‘sfexl yse opey. {3uruivay
Q3o Poxazud puv IJ0D woxy LT9AFIONIISUOCO pajeaedos

Z8

o'y

0z

pﬂmoua JIOF Swoly Kuwur SIIO8 f{aanjruany ponbia

~ut puv Teraoieuw oLp 933 puT Xyieq .mcﬁos o13sutd .woav
' -ueo

.mhn&vﬂhnvﬁﬁoma>oﬁ5noovnz Hﬁomuoz uow uﬁSm
jued; oootd ¢ © puw sossoxp z ‘apiuldnep xo7F ﬂJﬂsmrv opej

iv ve 19

(00 4 01

wIz1..

}

&)
-

S10Na0Ud ANy Mhzmzm>mmmu< KOOYSSVIO YITHIO

¢

-Isod -dqud
B ELITIN

SIINSTM INTNTATIHOV

~LSQd

~2dd
TLqQIoA

TVINTNVANAT

soyavcw Juyproy
-oU3TI¢ - yde utuunm
SITNS3IY azmzmoﬁqm

QILITEN0D
0¥
ISTOIA

]
1 SINIZWIATIHOV GILVITY WOOUSSVID xwmﬁo axv

L1S3L ININIAIIHOV TVINTIVANAI ‘SIIASTY ISHL ININIOVIA ‘QILTIANOD IGVYD’ HmmmOmm !
2 $SINVAIDI LUV 7084<8m IVAQIATANI J0 INTNIATIHOV

¢ 3, . . wxm
' . . ‘ P

7

Q
IC

R A i Toxt Provided by vic [N

s




..

f

sseyd Suiass uy xozydnep IOY J0I mucnm Jo mﬂun.d.auoﬂa
~o0d jou pPIP 3nq :amwméummaao S3FTID J S1ay ur Aea Joy
2ATY 30U PINOD OYS osneodq wmeadoad ayz yo 3no poddoag

gl

9e

i 597 ISUoC0] U0 LIon PIp 3N 'S3503 FUOWOADTHOU oxul o}
' posnroy f{3110.d J0F SITOS OUYS YITUM sSyjotod 24Ap Hrivd
put o33 *sonbrid ITea ‘soTpurd ‘sdnjels ojwerdd ‘sdval

. YSe=-=SSTID $3ITIH F SIIY UT SI[OTFIET SnoIdWNU OHUR

0°z

Uil

2

A1snopudweag poaoxdwy yjrw puct ‘uoisudyoxduod ' qrooA
xoy ‘sy3oTS 04Ap Niaeq pur 2Ap o131 g ‘sAval ysST OTWLIDD
‘sonburd spaed Jo x93stid opuvly (U0S I0Y IOF SINIHSTP ¢

put Iycg uoyysed Ul poIopow dYS YOTYM S9SS2Ip T OPTIN

8%

' v6

‘€8

REXA:

ve

e )
{3130xd ® x0F SualT 3sou pros mwﬁwmusmd Z bue-syjzoro
Ni3ed g ‘su10To 94p o913 g ‘sonbeid 0T ‘sorpued  2peTi

(4

88

(4

Y201

gg’

»
.

uowsAoLsdmy YoMy pomoys yazew pue Juiproy ‘wdm gg
Jo mwwam paainboe pue Jurd4Ly Fo sHISTq OUY3I POUITI]

LS

Yzt

(4

$31S93 9)e} 03 PITIFT Ssen dYs jcyl
juopnzs Ioyjoue SurIrogs I93FT wexdoxd yo 3no poddoaq

qior”

e

T ~

i R . $33TID 3 SV
ur ﬁmemlMauda J0 xo3svid 2peR tswatqoxd oxed PTTUD
pue uorizixodsuvIl y3oq Op,usm.aauwoaa Fo 3vo poddoag

Y301

UTWOM(G o 55U (OL owij 1484 puUnog :juUdI{d 2IvI1oM dwrodg
{spoarosax £37Uunuwod: dSN 03 MOY UITOT 03 HJ0D Pdulof

£9d00 UITA OTTYN ATITOIpeIOUdS $9SSTTD popuoalzy ‘weadoxd
NIM 03 uznjox o3 uzaxZoad woxy ATOATIONIISUOD pojeaudag
Ed

439

SI3Ca0 51195 -UOIJTIDAWOD JUTHIS UL 2ovtd paATy3 uci
t3oyoel s,ucw poxoOTLIT]. I .mhowswsdv JoY IO0F S3TFINO
p ‘yrosxoi xoF sinsgucd puc ‘waod ‘sossaxp Fruy I2Iqnop

2z mvdzumnsmﬁ.a pue- sonbe1d prow xo3seld 0T ‘Sylerd
ofp 013 T ‘seIdburd QT ‘3ed dTWeLIdDd I ‘shr33 Yse  OPTN

68

08

4301

T

=1S0d

=T

3V 5

=LS

-Tud

TeoTIouny

TCqQIOA

sofavu Suypuoy

-oy3aT " -

ydrvasvarg

@131d3100
Javyo

T

maobnomm ANV SINIWIAZTHOV NOOUSSVIO YAHLO

SITNSTY INIRIATIHOV VIS

SVANAT

SLIASER INFTNIIOVI

LSTOIH

. : B l}

v !

o, -

.

. . SINANIAAIIHOV m—m.wama. KOOUSSVID HUIHILO ANV ,
’ .« 1SEL INTRIATIEOV TVLITEIVANQL ‘SIINSIY 1SIL INIWIOVIA 'GALFIANOD IFVUD LSTHOIH
2 SIAVATOLINVA KOLNVLE TIVAQIAIANY 0 JINTWIATIHOV .

.

v ’

~

*

.

‘e




e

+
N

[Tl i

SurMo9 Uy JFIOSIIY JOF SSOIP H.ovwz

J0Y poadooor 0sTY {pojenprad pue ewordip TOoOUDS YISy
mou 01 JIOPIO UP YJIOM YSIUIF 03 AI9AI3ONI3suod poajzeardosg

sseid
{1opow st 3uruyvay

89 |

SY .

L £11e13UL3Sqns podoadut yjctw pur Jut
-peoy {dd0D Y3ITA PourTwox 3ng vwd:m se pofoldwsa ouerdog

Y
A

14

(4

e

29

k44

. UOTJFJodwod XTrd uUojysey 3¢ poudysod

- OSTe 9YS YI2IUM urlzynd Yujd JOF onﬂhnsummﬁw :wz uwhow
ySacp z <oy 3Ins jued pue 30308l UIIM 3InSs Suryszeq ‘uesy
—ye5 juyd ‘suwmold Suruoad g ‘3oyorl pPOJOTITLI WIUdp IPriy

(4]

sv

6L

€L

it

F30D UY3ITA poutewox -anq 3sydLy xhoﬁo.md.acoshoﬁaﬁo awta
‘tared UOTYSTL UF PITIPOW dYS YITUM FTISIOY
{9001U X0 OIqWOSUD 3BOD PUT S$SIIP IPTI

-TIny punog
' X0F sS3IP 1

Uizt

. 4400 10 3uediorzaed avindox sem oym 193
-51¢ a0y Y3 1A 93adsyp x937FC muH:vm how ustioad 3urudad
uz uy [10aud o3 wvxdoad woar mﬂo>ﬂvo:aunqoo poacaedag

eg’

0°s

+0°L

° 43zt

P T TAN t:_.+cmL£CL T TUITIATITACT popwoll o5 " {1 ¥

fxred uotrysed s,3d0D UT POTOpoU DIOM
*S95S0apP DWOS puv s3Ins acuan v
Suruonas g ‘3rns Suryieq 1

pue Suypeoy ujl
sovatd 3so;¢

31ns ooo1d’ g s,4oq oapep

‘sossaap

14

£v

j4:

28

+0°L

Y301

S$3JCJI0 SnoJaunu luos JIOF 3Ins ‘x03y3nep I0F OTqWOSUd

tssoap A3yuaozevu T apvy
¢{Lourrdoxd J0 tjauout smswﬁo uy wesSoad jo 3no poddoaxg

3d00 H3IEM pouitidx 3t =

{uos puv ITOsxall -I0F «x«nmdw opely .msvoﬁo 24p xﬂu

‘sprou xa3seld ¢I-01 °PUK

oded 3 ssoap ©

sty

q Era [oN;

-tg put a&p o13 2 ‘saipugo g

{sdnoad juoaed uy a:nn«oﬂahdn DATIOV {UDIpPIIYD 3ursicax
U0 UOT3ITUIOIUT PUB SITPIIXT Suruyeszuod sooqdexas 3doy

30 puo 3¢ SO

fsseTd Suraos ul

UTH.I0OA

Y301

kS

¥9

28

(4]

9L

.43zl

8¢

+

mmaﬁu tcﬂsom uy yrIsiay uow 3tns jued
fJooyos Agiunuuos ¢ 3¢ JUTUOAD BY3Z
up Q3O uo MIom 03 FI0D woxF ATOAT3ONIISUOD pdjraedag

© 33wy 2TQqnOp T °opuy

Ly

L9

uig

b

LE

4

SID1Q0ud’ ANV SINTHIAIIHOV KOOUSSVID ¥IHLIO

) m
!

-LS0d

TTO T IOWnYN

muAmez RANGH ?H>mnmo< TVINTBVENNT

TEqI0A

sofgTU
-9t3 T

Sufpcoy
ydeafeaeg

SIINSTY LNTWIOVIA -

nmhmﬂmﬂoo
.WQ&&O
JSLI0TH

R4
INVAIOIIEY

L]

’ L

1s3L HZNFN>NHmU¢ TYINTVVANAL ‘SITINSTY LSIL

~

mh&ﬂ?m>mumo< QILVITY Foommm¢qo um:ao axy

I

INIIIOVI ‘@ILAIIN0D IAVHD Hmmncnm
$SINVAIOILUVY, NOLNVIS A<DQH>HQ/H J0 ILNIANKIAIIHOV

, F

0
IC.

(O

i
§
iz

s }
:

T




. A11CP POZTUOUWIDS OUM SSOUITA,
YTAOYDI[ INOADP V- {3sydA3 NxoT1o se judwfordws punojy pu@’|
wexg 0o0TAXOS TTAT) pPassed fwdmgg yo poads Surd4fy e 3uy
-yoeax x91)y2 wesdoxd ay3l wolF AT2ATIONIISUOD pojeaedas

XJed uofysed Uy poTopow- dIoM ISIY} FO
_ 3soi -3uiMes Uy 3ITHS SUIT~V HOEIA t393oef s3xods surd
fS0SS0IpP SATI-I93FC T ‘3InS aued o319q < SS2ap uwoox3d apely

[y

1

FIoSI0Y
X0y s3oofqo stxed yo xeo3seld § opeil !sworqoad oxed]
PITY® put uoyizeiroduery o3 onp' wexdoxd Jo 3no poddoad]
TuWSt{jsC JdGFJ SolL} AUTW POZILCFIGSOf] «mTls =l poots
anq Suydf3 Jo sorseq pauaed] !ATsnopusuwoly poaoxdury
yjrvu pue Juriprax ‘Jurylods {F1oSI9Y I0F oTqUWOSUD 3ayoel]
w pur ssaap d091d g pue X903 Snep I9Y I0F SISSOIP ¢ IPTLY
- * TS UTO R T S TOPUSHoT T PomoYS

yjew pue Suipeay 39S ©al puv Moq iound ‘xefl 271000 U
‘dwel T ‘sdvaa yse p aptu oSy {uI93S poO3TJIODIP JO0F JITT.Y

-

voryseq 3t uoyly3adwod s3yesd } SIAY Ul ooerd 3S.a1F UOy;

r
SJUTIA1S ¢ JO ueipliech TS "Wy v
poutewex 3nq UTWoOMICYD SU vowoﬁmaw o&aw%m "wa«ww%wsﬂw»w

-9T2 ®OJI INIUSTP pue SS2Ip Opei {sTerIoalTu 24p-9211 puv
¢*sprou o13seld ‘sorpurd ‘puelis JInIy DIUWTCIIO T po3ardwo)
TS PO TUOPE XGY T PUT XS TS

—pucx3 I0F Ssoap ‘JFTOSIOY JOF SISSIIp £ oprw IJUIAIS uj
f3170ad xcy 9soul Jo jSow pros pur 24P HI3Tq puUT 213
‘sprow Jozserd ‘ssipucro $SOTWEIdD UT SWO3T SnoJaunu apey

.

$33TIO J s3IV UT SITPuUEd € puv sptou sytacd Jo JI93
~serd 07 opey {Juimdg ut Jojyinup XOF SSIIP u013103 BPTH
IFCd GOFusStd oyl Jo:  3TH, °S3SO03 JUSWIAIIYDY TTUOIITPPY
oyel 03 pOSNydX oYs 3nq ‘Juyptoy pur Y3jeN ur 3 UOWOAO.ICY
~wy yonj{ SYIOTD 9AP NT3ed bue S8Ap 9F3 £ °sSplow xo3setd
p ‘sorpueo 9 ‘sKexjyse y IPCKN {x93yIdnep I0F SSOIP pur
JYosaay xoF 3Ins Suryjeq ‘umod SuTudIAD ‘3insjued apey -
ey
¥ . e /
X 5 -LS0od -3Ud °  =1S0od -3Ud SOTFOU— Jurpeay et icy (- Hoze) B b3 ¢ 401N
$1010o¥d ANV mhzm:m>mHmo< WOOUSSVID ¥IHLO TyoTI0WnN T TUQIOA -2Y43 BN 3 exed 3avyo Hmdepoﬁﬁn
; SITASTY INIKTATIHOV, TVINTWVANAS _4SLIASTE  ILNINIOVId 1sX1oztl
T . RSN N N

) [ Y . .
| SINTNIAAINOV QILVITY WOOUSSVIO HEHIO OGNV )
1STL INTRIAZIHOV TVINTNVAXAL ‘SLIASTY ISIL ININAOVIA ‘gALTTANOD IAVYD ISTHOIH ,
1 SINVAIOIIUVd NOINVIS TVAGIAIANI JO INIWIAIIHOV

i

PRI
PRV N
S e

.




.- i epty m.um.:u:
se owy3 TINF pokordwuz !{oyurtd Jurproy Uy UOTSTATD

%5 woyjeorrdiaInu 03 SIoqunu OTOYM FO UOTITDPPY woay posg 9t ' o°e r0°L uss b9
soxfoxg ‘udwzz JurdLs suvm pue Sutd£3 Jo sofsvq POIOISTVN . .
. . Burrtods uy ucoj s ’
aoxduy posu 3ng ‘paaoxdutr pey uoisuatasxdwoo Jurpeod puy ot ’
AXITINQBOOA {SUOIIOVIF FO UOIZITPPT puUv uUoilduvLR ) ' -
] iqns o3 o'y 0°9 izl ‘
poourapu peH {ATUO SOTUTID YITN pur IJuipvdy uy poIro.tuy - ¢ £
i ) n : _ -
3d0D Ut 3urITOIUD 193V A1370ts vTurdaTy Ut Aro3ovj ‘ 0V 0L tt 29
Lpueo ut qof ayea o031 AJOO woly ATOATIONIZSUOD pajcvardoy .
. . 3404 ! .
03 Jutwod I233%vC hﬂvuo:w 910 3% weaSoxd Burureay IUVT.ICH 0°s ‘ o'V L 19
-2100S uj TTOIU2 03 FJ0D WOIF ATOATIONIISUOD pojeaedoy : H
s3yeID ¥ S3ay uy sprow xo3svid g pue moﬂvsaw Z
apely !s30T33t BwSHIST YITM TTT LAT3udnbday sea oym uwos 88 o'V +0°L yie 09
pue swoatqoxd axedo PIIYO 03 onp wexdoxd o j3no poaddoaq ’ . .
= ~TSONY
AtoH,, 543 PIATVOIX dATY O3 SWITID ‘a1 9r0Tdwod 3ou pIp
ang mcuaom.c« ansaued uedog ‘ueyorjneaq su jusulordwo (o2 4 +0°L G A 6%
owry 1xed o3 onp wexdoad woul ATOATIONIISUOD pojeawlog . . < ) ’
. , S33eID ¥ T .
S3ay up Avx3 yse T puv SIIPToOY I2Tputo ¢ ‘prow zasvid . 0°¢ o°¢ gt "85
T opuvlk {3S9I53UT JO XOBT O3} onp weadoad uo,uzo poddouag
7
T TO0USS AT [UNENOS JT Wiaooad (D STFUIALTUT " g -
porroaud puv dnoad juaaed pue hu«::EEOOA:ﬂ I90713JO St . )
sot13i11qTsuodsat yo asurddq wexdoad woxy ATOATIONAISUOD 144 2L 0°s +0°L Yot LS °
pojuvaedosg !xo3ydnep 10F 9U0 puc }TOSION IO SEIIP IpPYY ) N . .
. oo1yy0 3sod 3v qof awi3 TINF JO SOTIFTIALS 0°2 . +0°L 3Tt o
~uodsox 03 onp wexSoad o943 woxF,ATOATIONIFSUOD pojeredod
s v . v .
J ’ ”
pays3TM pus SOUTTSPTS 9Y3 UO pools tao9foad v ueloq 0°'S +0°L 30l © ¢g
Ioaou pus ATTeojpuiods SStId 03 OWLd IACD UITA ITTUY ¢ .
‘suorgoxd aIeo PIIUO FO osneddq wexdoxd yo 3Ino paddoaq
~ ‘ » =1S0d -Jud =1LS0d ~Jud s013eW surproy @ILITAN0D 43T
SI1ondo¥d GNV SINAKIATIHOV KOOUSSVID ¥IHLO TTOTIouny TCQIo ) -oy3 el ydeafzaed ICVYO INVITOLIMAN
: : SIIASHY LNIRIAZIHOV TVINTWYANNL SLINSTY ININIOVId LSTIOIH ' _
\ . .
: N : SININIATIHOV, QFLVIIY NOOUSSVID HIHLO AKY
. 1SHL INTWNIATITHOV TVLNINVANAL ‘SI1nS3Y LSIL LNINIOVIA ‘gaLIATAN0D IAVUD Tsauoint
, ! :SINVA IDILYVA NOINVLS TVAGIAIGNI JO LNINIATIHOV : RS
. - O—yH .

-~ .

- E

Aruitoxt provided by Eic:




[y { _ 4
\ { , .

- hry

Evaluation by Mother Participants

Mothers who continued with COPE “through June 1975 were asked to write
a paragraph about "What COPE Means to Me," .The following are some of
their evaluations,

s

Written.by Participant No. 12 on
. June 22, 1975+

What I Have Learned as a COPE Student: Math and Reading have been my
most important subjects. Why? Because I have learned the value of my
dollar and how to spend it wisely. As for reading I can understand now

-why I have so many community problems. As a child my parents used to say
to me if you don't know and want to know, ask questions. I myself find
that in these days and at times I could carry that theory with me. But
now I find- that since I have beem coming to Mrs. Browyn's class I now have
a theory of my own. First of all I must give her my undivided attention.
Second of all I must tisten well. So therefore if I pay attention and
listen well I can learn to sew, and plso learn how to make semething in my
arts and' crafts class, and do very well, This is why, how and when there
is;not a teacher around I can answer a lot of my own questions.

. Written by Participant No. 16 on W e Y
/ . June 25, 1975 ' .

What I Have Learned as a COPE Student: Sewing - I learned how to nake
a dress sleeve perfect. I can study my pattern and undergtand it better. " |
In my-sewing class, I have made two pair of pants, three dresses and a pant! '
suit. ; ' ) Y

~. . ¢

Math - In my math class, I can divide numberélmuph better than before -

and also in reading, I can understand what I am reading a little bit better/
than before. . ' ./
/t

Arts and Crafts - I learned how to mix colors, how to paint, and;abo
ceramics, plasting molding, tie dyeing and batik dyeing. ;

.

Written by Participant No. 19 on
July 30, 1975

‘ What I Learned from COPE: COPE is a very, very important project) and
'I-really enjoyed -myself. And another thing, you will go on trips. 1t
you would ask me about COPE, well all I can tell’you is, that you shenld
join it too.: So now I will close my essay. I enjoyed COPE very mych and,
I hope I can take some more trips. . - ot

»

: 92
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‘¢, fat all times. COPE h

, " -, Written by Participant No. 34 on
:Zf{lf-,-.,; . June 1975

J

It .has helped me to beware of all prices
ow whether it is really a sale or not.

A
. -/ ¥hat COPE Has Done for Me
_“and }.price sales and how to

. -COPE has exposed me to many educational things by arranging trips for us

- to various places. COPE has taught me to be well mannered and use poise
taught me how to plan meals and write a grocery
op for g;oceries.

. Iist ‘before going to

-

COPE has taught me more easy ways to deal with problems with my chil-

. dren. They also showed us many helpful f£ilms on how to deal with problems

with chii&rén and how to care for our skin and many other helpful films on
things that we come in contact with in everydé& life, They also showed
- tapes on Black History and important Byhcks.

-

1
. "' ' Written by Participant No. 40 on O
y July 30, 1975
v:" R - ’
;3, COPE is a very educational and interesting school . Not only did 1

L

¢ <dmprove in my Sewing and Typing skills but also by my "association with the

instructors, I've learned how to better cope with other people. In this
way, I've been able to come out of my shell. I'm very glad to be part
of COPE. Thank you sincerely. :

Written by Participant No. 43 on -
June 22, 1975 :

The COPE program to me is an extraordinary program that I looked for.
Not being on welfare I could not find a program that would take a mother
who receives support from her husband. What I have learned in this program
js things that I as a housewife had forgotten. which was spelling Iimited to
- my grocery list. My mathematics was very poor. I went to the eighth
grade., What was learned in mathematics was not used. COPE helped me in
all this. .

N

L ]

I love to sew but did not understand- patterns so I did not go in to the
detail work which detained me. COPE is just the right program for mothers
who live in their hdme without using her knowledge of what was learned in
school. The dexterity of COPE gives employment to all. As for the staff,
to me they are filled with concern for mankind, As I saj,’the‘§tgff is
love expressing itself. I express grgtitude to all, Mrs. Butler, Mrs.
Brown, Mrs. Green“and Miss Wharton. . COPE with it. -

P.S. If there is another program please do not leave me out. ‘There
is room for improvement, <o ) L.

4 ) -
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Written by Participant No. 44 on
v June 25, 1975

I learned more about Math how to work with multiplying. COPE has
- helped me with math. I can teach my children at home, so that it would
be beneficial to them at school and in the near future. COPE helped me
to read better, Reading is very important to learn how to speak, to talk
correctly and also write letters. It is good, for every parent to learn
how to read. They can “take good interest in their children by helping
them. Parents read to their children when they are infants; as they grow
older, let them pronounce the words along with you. Every parent should
learn to read, this would help in school for their children.

I'w ve . learned to type. In order to type you must learn to read.
Typing can be beneficial to me in the near future. My Jjob now is a com-
munity aide worker (monitor). Typing is part of my job. I ‘have to type
out and read and write reports. I go- from door to door and take surveys. K/

I enaoyed myself very much in the COPE program. I hope that othe?é/
in the Community have got some benefits out .of it too. By going to t
COPE program, I learned how to deal with the community, children,_Se'
citizens, and family care. I hope that COPE could go on and on, to
the family, the community and so on in life and the future. P ’7‘ /ﬁ’

Written by Participant No. 48 on
June 22, 1975 .

Dear -Friends of COPE: I would like to thank you ail éhr g1ving a11
of the ladies of Stanton Dwellings the chance to partlcipa in the -program,
It was a wonderful thing for me and a lot of the. others. Mrs.,Brown, in
Reading and Math was 4 very good teacher; she took time o explain every-
thing to the class. If you didn't- understand. she woulzlmake it, clear for
you. I would like to thank Mrs. Brown very much. iy sy

» ’ .
- / & A 4

- Mrs. Green was wohderful in Arts and Crafts. he has éhowd'me how
to make good use out of things I had at home and w g thinking they could
not be fixed.- This is a good thing because I db t have +the money to buy
lots of the things I need. I would like to ’th n herh “it was a joy to go~
there. Also Mrs. Butler is one of the besf/sevgng teachers there is. She
teaches like it should be done, Everythi g h ?o be just right which is
as it should be. 1 have made some very ice h;hgs ‘under her leadership.

I would like to thank the National Cou il of Negro Women for giving
us a chance to go on trips that we would no /have been able to take. The
wonder of it all was just out of this w0r1o.,’ Please keep up" the good work.
I love you all for what you have done for us’ Thank you.

- . pd




" Written by Participant No. 50 on
© June 23; 1975

14
-

) What I Have Learned from Project COPE: I learned a lot from Arts and
Crafts this year. It has helped me to make things for my family and other
people, I learned how to paint, sew, tie dye and about ceramics. I really
enjoyed coming to school because it has helped my nerves. But I hope I'get
the chance to take some more courses in Arts and Crafts because this is
really what I like .doing for a job and career.’
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SIGNIFICANCE OF FAMILIES WITH FEMALE HEADS .-

_Since one-tenth of all Americans now live in female~headed families—
almost one-seventh of all children under 18 'and almost one-third of blacks
in,this country; and since nearly 40 percent_of these 21.3 million people
are poor as the govermment defines poverty, this problem—riddeﬁ and growing
population sub-group merits the serious attention of many agencies. These
people make up a third of the poor people in this country. They account
for more than half of the black poor. Black and white together they ‘are
probably the largest identifiable group of poor people in the Nation.

What causes the increase .of these families—high rates of divorce and
separation, increased participation of women in the labor force, increased
ecopomic independence of women, the increase of single female heads who
keep their illegitimate children and that single women may now adopt chil-
dren, are some of the causes. Whatever the causes, they represent a '
change in the family structure, poverty with the attendant problems and
the opportunity of this society to come to grips with .these problems con-
structively. In the late 1970's values are changing, the society is in a
transitional stage, and care iséﬁeeded to preserve the humanizing values
of family life. How to commundicate in the family and relate members of
the family to the community involves processes of interaction which are the
basis for building a sense of community. This feeling of community is
very important to gaining control of our locdl neighborhoods and cities.

A sense of community may well be an essential element in reducing crime in
-our cities to make them more livable for all.

COPE was able to come to grips with only ‘some of the many problems of
a small segment of this population. But the experience was dynamic.
. E&qpat;on for problem-solving became a joyous, fulfilling educational pro-
- gram for the mothers and a rewarding experiehce for faculty and staff. '

N °
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CONCLUSION . ) N

During Phase II,-COPE has successfully demonstrated a workable model
of a Family Learring Center for Low-Income Mothers Who Are Heads of House-
holds based on the following principles: )

e That low-income mothers see themselves as self-directing,
independent personalities and respond to being treated with
respect, to being perceived as having the ability to run
their own lives. :

e That low-income mothers can be héﬂped to diagnose their:

- own needs for learning, and discovering for themselves what
they need most to learnm.

e That low-income mothers can be involved in planning and conducting
their own learning. Educational technology, resource persons
and learners working* together qh translating diagnosed needs into
gpecific educational objectives and then designing learning
experiences to achieve these objectives inwvolved them in sharing
responsibility for helping one another learn,
< 1]
e That low-income mothers who are heads of households can evaluate
— their own progress toward their learning goals. COPE staff helped
mothers create devices for gathering evidence about the progress
they were making. Skill performance exercises, and real problems
faced by the learners were used as before and after measures of
progress in learning. ‘ )
e “That new learnings can be grasped easily when they are related
s to the mother's past experiences. COPE mothers had a broad ‘
foundation of past experience on which to base new learning.’
Group discussion, the critical incident process, role playing,
simulation exercises, skill practice exercises, case studies,
and action projects were used successfully.

e That new concepts or broad generalizations with life experiences
h{ drawn from the mothers required great care in assessment,
e That solo mothers have their phases of growth and developmental
tasks. Roles of worker, parent, homemaker, daughter, citizen,

friend, organizational member, religious affiliate, and user
of leisure time offer learning through the changes which occur
in each social role. The sequences of learnings wexe strongly
influenced by the developmental tasks of the mothers.

.
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& 5So0lo mothers engage in learning in response to pressures they
feel from current life problems; their time perspective is one
of immediate application. _ .

e That COPE had some success with its Stanton Dwellings partici-
pants in spite of limited space, inadequate child care facili-
ties and other limited services. It is clear, however, that
this population needs not only reality-oriented educational
programs with teachers who can relate to them but also suppor-
tive services which enable the learners to overcome their
handicaps. N . !

o That use of community services is vital to the success of a
program with this kind of population, but that greater inte-
gration is needed. Wherever large concentrations of low-income
people occur there 'should be close cooperation of agencies to
serve them, ‘ )

Pt
. ’

o . That the problems of these mothers are related .to the problems
of the society, particularly to employment and unemployment,
Until a program of full employment is developed in which govern-
ment becomes the employer of last resort after business and
industry have failed, these people can have little hope of full
participation in the economj. ‘

e That there is great promise in st}engthening the processes of
the family as educator in the 1970's; the education of children
by parents, the education of parents by children, the education
of children by children, and the education of parents by parents
especially in low-income families.

e That the family as educator requires productive rélationships
with the school and other community agencies based on education
., for participation and action.

e That -a family learning center program which links skills to
responsible action at all,ages puts a new dimension in education.
When significant work and/income are the outcome of academic
success, adults who have been under-achievers show remarkable
ability to learn. : -

e That the inner cities of the United States which have large
depressed populations might benefit from programs which educate
all members of families and relate them to the community develop-
ment process which is a social process by which human beings can
become more competent to live with and gain some control of local
aspects of a frustrating and changing world. The %roceés is a
progression of events that is planned by participants to serve
goals they have progressively chosen. Development means social
and personal change that moves toward consciously chosen goals,

¥ ' L . .
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Mrs. Shirley Bailey, Master Teacher, Typing
i
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B.S. Secretarial Science, Columbia Union College, 1965.
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B.A, Speech Pathology and Psychology, Howard University, 1971.
M.A.  Speech Pathology, Howard Unjversity, May, 1975. Thesis:
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A Pre-school Population,"

.

Mr. AleX Atta-Safoh, Master Teacher of Arts & Crafts

.A.  Cape Coast University, Ghana, 1971 ’

B .
M.A Fine Arts, Howard University, 1974, Thesis: 'Adae in Ashanti."
M.Ed, Adult and Continuing Education, Howard University, May, 1975,

Mrs. Ernestine L. Jefferson, Coordinator of Volunteers .7

) B.A, Sociology, Virginia State College, 1969
M.A, Social Work, Howard Univorgity, December, 1974.
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a Dr. James T. Jones, Director, Bethune Family Learning Center

- B.S. Education, Arkansas, A&M Collége, 195 . :
R M.A, Political Science, University of Illinois, Urbana, I11linois, 1953
. Ph.D. Political Science, University of Illinois, Urbana, 19685.

Mrs. Avalon Green, Instructor of Arts & Crafts
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Graduated from Cardoza High School, Washington, D,C., 1938.
' Studied arts and crafts at the Lifetime Career School, Lo
Angeles,“GQalifornia, 1964-67. °°v .
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Graduated from Ballou High School, Washington, D.C. in 1966.

Her mother was a tailor by trade and taught the trade to her
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~
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Graduated from James Solomon Russell High School, Lawrenceville,
Virginia in 1966. She completed’ the secretarial program at
Juliet Gibson Career School in 1968,
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B,.S. Miner Teachers College
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Additional study at Howard University, Catholic University
and George Washington University., Former Assistant
Supgrintendent, Department of Summer Schools, Continuing
Edudation, and Urban Service Corps D,C. Public Schools.

Mrs., Louisgggﬁf emp, Consultant, Training of Volunteers
B.S. Elementary Education, Miner Teachers College. ' )
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